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Assessment  vs.  Evaluation  

Though  assessment  and  evalua6on  are  connected,  they  are  dis6nct  ac6vi6es.  Simply  put,  
assessment  is  feedback-‐based  and  evalua7on  is  grade-‐based.  Hence,  the  learning  outcome  for  
Peer  &  Self-‐Assessment  does  not  require  self  or  peer  grading,  rather  it’s  asking  instructors  to  have  
students  develop  a  firm  sense  of  their  own  performance  on  specific  wri6ng  tasks,  and  to  employ  
their  genre  analysis  and  wri6ng  research  skills  towards  understanding  how  peers  have  produced  
pieces  of  wri6ng.  

Formative  vs.  Summative  Assessment  
Forma6ve  assessment  is  generally  low-‐stakes  and  is  done  early  enough  in  the  wri6ng  process  
that  students  can  make  changes  to  posi6vely  impact  their  work.  Forma6ve  assessments  include  
individual  conferences,  rough  draM  presenta6ons,  peer  review,  process  reflec6ons,  and  similar  
ac6vi6es.  

Summa6ve  assessment  occurs  at  the  end  of  a  given  unit—it  is  6ed  closely  to  evalua6on.  The  
aPached  Self-‐Assessment  table  is  an  example  of  a  summa6ve  assessment,  as  is  the  standard  
instructor-‐marking-‐on-‐papers.  
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Self-Assessment Process (David’s Model)  1

1. Students and instructor collaborate to produce a genre analysis of the unit’s object of 
production from master models/exemplars. Criteria are developed at this stage.

2. Students produce a rough draft with writer’s memo, addressing their strengths and 
weaknesses in their writing, and engage in peer review.

3. Students produce a memo of understanding, detailing the peer feedback they received and 
the strategy they will use to apply it to their project. 

4. Students revise their project and produce a formalized self-assessment table or other 
reflective instrument, using evidence from their own work compared to master models used 
during step one.

Self-Assessment with Instructor Feedback 

After going through the above procedure, students turn in their projects to the instructor. To 
grade, the instructor compares the self-assessment to the actual object of production and notes 
convergent and divergent points—the idea being that close alignment between the student’s 
self-assessed performance and actual evidenced performance in relation to the established 
criteria would represent “A” work and divergence would represent a lower grade, regardless of 
the actual quality of the object of production.

Self-Assessment with Peer Evaluation 

Self-Assessment can be combined with peer evaluation. After following the initial four steps, unit 
packets are given to peer groups for evaluation. They follow the same process as the instructor 
would, comparing the self-assessment to the object of production and the agreed upon criteria. 

After meeting to go over the packets, peer groups produce an evaluative memo for each project, 
describing whether they agree or disagree with the self-assessment, in both cases showing 
evidence from the student’s project. This stage can either have the student groups give their 
peers letter grades or require the instructor to “translate” their assessment into a grade.

 NB: This is only one of many possible ways to fulfill this learning outcome—don’t feel obligated 1

to use this particular pattern with your own class.


