
ISU Writing Program: Specific Information for ENG 
101 
ENG 101 is an introductory writing course designed for all first year students.  In conjunction with 
COM 110, it forms the Critical Inquiry requirement of the General Education program.  The brief 
course description for ENG 101 is as follows: 

Course Overview 

Students in ENG 101 will study the relationship between the conventions that govern writing 
and the contexts in which writing is situated; they will learn to recognize distinctions and 
affinities between different genres in both academic and non-academic settings. Building on 
both their existing knowledge of writing situations, and research into specific writing 
situations and tasks, they will develop techniques for writing flexibly and effectively for 
different audiences, forums and purposes. Through research and practice in a range of 
writing genres and situations, they will develop their ability to address the discursive 
conventions of genres in a wide variety of writing situations.  

ENG 101 includes first year students from all programs. This 3-credit course meets 2 or 3 times per 
week (depending on the section). 

 

Information about the Course Structure of ENG 101 
● Course Times:  ENG 101 is generally taught on a schedule of M-W-F sessions of 50 

minutes, or T-TH sections that meet for 75 minutes, with a small number of M-W sections 
that also meet for 75 minutes each. The courses are taught throughout the hours of the 
day, from 8:00 AM, through 6:00 PM. 

● Course Caps:  ENG 101 is capped at 23 students. 

● Number of Sections:  We teach approximately 70 ENG 101 sections during the fall and 
50-60 sections each spring semester, with a small number of sections offered over the 
summer. 

● Computer Classrooms:  With the exception of a few online-only offerings, ENG 101 
courses are all taught in our computer classroom suite (STV 250). Some of the rooms are 
small, some are large, but all are equipped with laptops for students and instructors to 
use, and projectors that will project the screen of the instructor’s computer. 

● Alternative Meeting Spaces:  We have space in the Writing Program suite (STV 133 & 
STV 128) for instructors to have class meetings where they need to spread out more than 
they can in the 250 classrooms.  

● Technology Resources:  We have some additional resources (cameras, recorders, 



podcasting tools, etc.) that can be checked out from the Writing Program.  

● Instructors:  Writing Program instructors who teach ENG 101 include Ph.D. candidates, 
Master’s candidates with at least one semester in our graduate program, and Non-Tenure 
Track faculty.  All new instructors receive training and materials and work with a Writing 
Program Coordinator to develop their course materials, including a five day Summer 
Orientation that all new graduate assistants are required to attend before their first 
semester teaching with us.  First time graduate instructors are also required to be 
simultaneously enrolled in ENG 402, our Teaching Composition course, which is co-taught 
by the Writing Program Director and one other faculty member. 

 

Categories of Knowledge Important to Teaching 
Introductory Writing Courses 
ENG 101 is considered part of the “inner core” of the general education program at ISU, and is 
designed to meet general education requirements for introductory writing courses as part of the 
Illinois Articulation Initiative (which coordinates courses across different institutions of higher 
education in Illinois). This means that there are certain aspects of this course that must align with 
state requirements. Our genre/CHAT-based approach to composition and our focus on “writing 
research” are very much in line with the ISU General Education goals.  Consistency of the course 
across sections is assured by a shared set of Program Learning Outcomes that each instructor 
must meet. More information about course requirements is available on our ISU Writing website 
(http://isuwriting.com/category/learning-outcomes/), but the document below explains some of the 
key, specific skills students learn in this course. 

(1) Practical & General Problem-Solving Skills for Writing: These skills can include an array 
of writing and research activities: editing texts for concision; expanding texts to include 
appropriate research; revising texts to solve various kind of problems; using organizational 
tools--paragraphs, headers, bulleted lists--for clarity; signaling progression with transition 
sentences, etc. The skills needed for different kinds of compositions vary, so our goal is to 
teach students to assess what skills are needed, and learn the skills they need to acquire. 
Students acquire a language to describe the skills they develop in the ENG 101 classroom, 
enhancing their ability to draw on specific skills and strategies in the future.  Because 
students in ENG 101 experiment with a range of workplace and academic 
communications, our goals for instruction must include making students aware of how the 
exigencies of particular writing settings can change the skills required, and how genres 
can shift when they move across different settings.  

(2) Tools for Evaluating, Assessing and Revising Writing: This is perhaps the most critical 
skill that 101 offers. Learning new skills is important for any writer who wishes to improve. 
But the act of writing must include an awareness of where a writer stands in terms of the 
genres and texts they are trying to produce -- an awareness of both what is and isn't 
working in a particular writing attempt.  We ask our students to evaluate and revise their 
own writing as well as assessing each other’s work.   We also encourage students to think 
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reflectively about the skills and tools needed to undertake a new writing task—before, 
during, and after the completion of the task—in order to better chart their own growth as 
writers and revisers.  These skills can include mechanical skills such as grammar, syntax, 
spelling, punctuation, but can also include more global skills such as organization, clarity, 
register and tone. ENG 101 discusses these issues both in the context of specific writing 
situations. We make sure to discuss these issues in ways that refer specifically to the 
genres one is working within. For example, when producing a visually-orientated text 
(graphic novels, billboard advertisements, infographics) there are “visual grammars” that 
authors must understand in order to produce them successfully. These grammars can be 
as important as more traditional sentence level mechanics. Our program helps students to 
identify how each genre generates it’s own set of specific skills and to attend to these 
skills sets when producing texts in that genre.  

(3) Exploring, Researching, and Analyzing Genres: When we use the word “genre” we 
don’t mean that we teach a specific set of genres in ENG 101. Instead, ENG 101 
introduces the concept of “genre” as complex, showing how the kinds of texts we produce 
in any situation are mediated by context. One can’t, for example, produce an infographic 
without visuals or a scholarly article without citations. All sections of ENG 101 include a 
wide range of different genres, related to both academic and non-academic settings. We 
include a whole range of different genres in our ENG 101 classes and give students a 
chance to research and compose in different genres so that they can see how 
“genres-in-context” shape the kind of content we produce.  Because our students in 101 
have not yet moved into their major fields of study, they may not be ready to study specific 
kinds of academic or workplace writing.  Instead, our goal is to offer them a range of 
settings where writing happens “in the world” (including the world of school) and teach 
them skills for investigating and unpacking how different kinds of writing work in various 
environments.  This means that students in the same class may be working on different, 
self-selected genres throughout the semester. 

(4) Finding, Evaluating, and Citing Information: We encourage a range of discussions about 
and training for finding, evaluating, and using source materials in creative (and appropriate) 
ways. As part of our commitment to the Critical Inquiry Program, we work with the 
librarians at the Information Use & Fluency department of Milner Library to prepare 
students for a wide variety of research-based writing in the rest of their college career and 
beyond.  Therefore, “research” in ENG 101 becomes a process of identifying specific kinds 
of research skills that may be necessary for these environments. 

(5) Tools for Researching Writing Genres & Practices:  In addition to encouraging research 
into the content to be delivered via writing, we emphasize the necessity of treating the 
genre delivering that content as a separate research task.  Students research example 
texts to be analyzed for genre conventions, guides to writing specific genres, and the 
activities and processes in which the production of the genre is embedded.  Student are 
thus prepared to undertake any new writing situation as a research task whereby they 
investigate not only the “what” of the writing but also the “how”. 

(6) Documenting Knowing and Learning: Students are asked to think and write about the 
skills and knowledge that they bring to a new task and the gaps in knowledge that they will 
need to address to succeed at it.  After a new task has been completed (or attempted) 
students learn to think consciously about their own learning so that the skills developed 

3 
 



may be more readily retained for use in future tasks. 
 

(7) Exploring Modes, Media, & Tools for Production:  “Modes” refers to aspects of the 
presentation of a particular composition that can determine how a reader will use it (aural, 
visual, digital, alphabetical, etc.). Modes can overlap. For example, a website is located in 
a digital space and it can use alphabetic, visual and aural elements. Together, these terms 
are important because they help us to consider all the various elements that are 
involved--physically and conceptually--when we compose. Thus, our discussion of “texts” 
in ENG 101 might include: 2-D pictures that could be painted or composed digitally; print 
texts that are printed out on 8 ½” x 11” white paper; sound essays composed for the web, 
hypertext or multimedia composed for the web or for distribution on DVDs, etc. Often 
modes of production are determined (at least in part) by genres (e.g., One composes 
email electronically, usually using alphabetic characters, because its digital nature is part 
of what email means). Perceptions about the mode of production can change over time. 
For example, we now produce and read essays electronically, and this changes how we 
understand the modes of production that can be used to compose and read essays. In 
ENG 101, understanding the possible media, modes and tool for production are an 
essential part of learning to write in specific writing situations. 

(8) Global and Translingual Writing Practices: Students in 101 are asked to consider the 
implications of producing and using texts that must cross regional, national, and cultural 
boundaries, and to adapt their writing practices to include these considerations. They are 
also asked to consider how the globalization of languages (especially English) impacts 
their writing and communication practices. 

(9) Ethics in Writing Practices: One of our goals in ENG 101 is to help students move 
beyond a "mechanics only" understanding of their work as writers to a more nuanced 
understanding writing-in-action that includes the social and ethical implications of the 
writing they produce and use in school and beyond. In our genre studies/CHAT approach 
these issues most often take the form of discussions about how various writing situations 
often have hidden ethical implications, both for the producers of texts and the people who 
take up and use texts in various settings 

Topical Outline for ENG 101 courses 
Although ENG 101 instructors develop individualized course plans for their sections, we’ve 
developed the following topical outline that explicates the different topics, concepts, and literate 
activities the course covers. In our semester reviews of instructor course plans (a full review of 
each course plan every semester) we have found that our instructors cover these materials, but 
they may alter the order and sequence of activities based on the specific types of writing projects 
they choose to assign. 

Overall Course Content: ENG 101 focuses very specifically on asking students to consider more 
carefully (and from a more rigorous “researched” perspective) the complicated activities that are 
involved in producing written content for specific, unique situations. In addition, the course seeks 
to expose students to a range of different writing (academic and non-academic) genres and 
situations. The “critical thinking” component of this course focuses on students’ understanding of 
their own writing practices, as well as the complexity of writing situations in the world. We 
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introduce students to specific, repeatable research/writing skills that they can engage in when 
working in unfamiliar writing settings (both within and outside of the academy), including ways to 
discover “how to write” in each new situation, rather than relying on generalized writing skills that 
may not transfer effectively.  

Course Timeline Breakdown:  In general, instructors assign anywhere from 3-5 units in ENG 101. 
This varies depending on the length/depth of individual projects, and whether or not the semester 
in question includes a “program assessment” component (which generally takes from 1-3 weeks of 
the semester to complete, and thus restricts the number of additional units an instructor can 
assign). 

Project Scaffolding & Sequencing:  Projects are designed to “scaffold” or to introduce concepts 
gradually and in steps that give students time to understand concepts thoroughly, and to engage 
in formative assessment that examines that knowledge-making 

Learning Outcomes: all ENG 101 course plans are designed to address our Program Learning 
Outcomes  and to articulate (for and with students) how the learning outcomes relevant to the 
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projects in the course. 

 

General Example of a Topical Outline for ENG 101 

Note:  This general example includes 15 weeks. ISU generally has 15 weeks of class and one week 
of break during a semester.  Individual instructors will often work with shorter or longer units, 
wome will add new units, eliminate one of those listed below, or reorder existing units.  Instructors 
are encouraged to experiment with new ways of structuring their course, provided their plan 
adheres to the Writing Program learning outcomes.  

Week One:  During week one, instructors generally take time to have students do introductions 
and/or activities that involve them in discussions about the kinds of writing they have engaged in in 
other settings (both school and non-school), and the terms and concepts about writing that they’ve 
picked up through their previous writing experiences. In particular, we focus on the writing work 
that students have done in other school, workplace and social settings. Instructors also introduce 
the course plan and explain/discuss the program learning outcomes during this week. Instructors 
usually begin the first project at the end of week one, or the beginning of week two. 

● Activities:  Activities during this week might include different kinds of small writing and 
research assignments or homework. Many of these activities ask students to think about 
and articulate their specific knowledge about writing, based on different kinds of writing 
tasks they’ve experienced in the past. In ENG 101 a major goal of these activities is to 
complicate the student’s conception of their own writing and to show the breadth of 
successes they have already shown as a writer. 

● Terms and Concepts:  Class discussions in the first week will almost certainly introduce 
the idea of genre and perhaps the idea of Cultural-Historical Activity Theory. Also 
commonly introduced at this point is the idea that the students will be practicing writing 

1 For a list and explication of our program learning outcomes, visit our program website: 
http://isuwriting.com/2015/02/28/learning-outcomes-101/  
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research—not “just” writing—as a key component of the course. 
● Learning Outcomes:  In general, this week would engage with all the Program Learning 

Outcomes, as students and instructors review the outcomes and discuss how the course 
will work to both achieve these goals and produce knowledge and skills that they can 
potentially transfer to a wide range of future settings. 

 
Part One (Weeks 2-3): Instructors will usually begin the first project (we usually call them Units or 
Writing Experiments) during the 2nd week of the course. In general, this often consists of a brief 
theoretical “bootcamp” that introduces students to genre studies, CHAT analysis, or both.  The 
longer units that follow will build on this theoretical framework. 

● Activities:  Activities during these weeks will center on scaffolded skills related to later 
unit/writing experiments. Activities will usually include group work in analyzing different 
genres and sharing knowledge about the genre with their peers via writing, graphic 
depiction (“mapping” their analyses), and oral presentation.  Students will definitely engage 
in some kinds of “close reading” for genre features (what features identify a text as a 
certain genre), an assessment their individual (and collective) skills, and analysis of how 
these skills might match up (or not) with the requirements of that genre.  

● Terms and Concepts:  Most instructors will include some discussion of principles of 
Cultural-Historical Activity Theory (CHAT) during these weeks. They may also focus on 
different rhetorical strategies that are related the genre(s) students are examining.  

● Learning Outcomes:  During this first project, the focus is generally on our Program 
Learning Outcomes 1, 3, and 5. That is, this portion of the course focuses on providing a 
framework to see more clearly the requirements of different writing situations. 

● Productions:  Productions in this unit often focus on some sort of analysis of one or more 
selected genres, examining not just the conventions of the genre itself, but also the way 
the genre is situation in the world.  Later units reproduce the methods employed in this 
first unit as a means of scaffolded toward later, more complicated writing investigations. 

 

Part Two (Weeks 4–6): In general, this 2nd part of the course engages students in researching, 
reproducing, and reporting on a single genre of the instructor’s choice. The selected genre varies 
widely (examples include wedding toasts, fairy tales, mixtape playlists, and recipes) but all teach 
the same variety of skills needed to research, compose, and analyze an unfamiliar writing genre. 

● Activities:  Activities during these weeks will center on scaffolded skills related to the 
writing experiment. They will often include explicit discussions of how to do both content 
research (using databases, conducting research, close rhetorical analysis of texts, etc.) 
and genre research (figuring out the features of a genre and assessing one’s skill set for 
that production) in order to produce original writing in an unfamiliar genre. 

● Terms and Concepts: This 2nd part of the course usually focuses on reiterating key terms 
and concepts about genre and activity theory, along with the introduction of concepts that 
ask students to begin documenting the research and learning processes practiced by both 
their peers and themselves.  Uptake-the way individuals incorporate new knowledge- and 
the “uptake genre” which documents this incorporation are usually introduced in this unit. 
Students also engage with their own antecedent knowledge, what they bring to the project 
in terms of usable skills and practices.  

● Learning Outcomes:  While Outcomes 1, 3, and 5 are still important to this section of the 
course, Outcomes 2, 4, and 6 usually come into play more actively during this portion of 
the course.  Students are specifically introduced to different kinds of research skills and 
are asked to think more specifically about citing information, matching content to genre in 
the service of texts that have a specific purpose, and documenting their learning for 
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purposes of assessment by the instructor, their peers, and themselves. 
● Productions:  For this portion of the class students typically research and produce a new 

composition in a single genre selected by the instructor, or they are allowed to select from 
a narrow range of genres.  The exact genre selected is less important than the process in 
which the students engage: a mindful consideration of the skills and knowledge they 
already possess, useful speculation on the new practices and information they will need to 
complete their task, research into both the content and the genre by which the content will 
be delivered, and reflective thought on the entire research and composition process.  To 
document this process, instructors typically ask students to hand in a project packet rather 
than a single completed text.  In addition to their own unique example of the ‘target genre’ 
(wedding toasts, mixtape, etc.), students will be asked to also submit 2 to 4 additional 
texts documenting their composition process.  Example of these “uptake genres” include 
research notes, genre reports, and writer’s memos.  Each uptake genre is designed to 
make visible a different aspect of the students’ learning. 

 
Part Three (Weeks 7–10): In the 3rd unit many instructors offer students a greater degree of 
freedom to research a writing genre or activity of their own choosing.  Instructors will often limit 
student choice to a range of possible genres or a theme the student composition must speak to. 
Past these limitations, students are otherwise encouraged to produce work in genres not 
necessarily familiar to the instructor, as—building on the uptake work of the previous unit—one of 
their tasks for this unit is to be able to communicate to the instructor what they have learned in 
their research.  Many instructors focus this unit specifically on composition tasks that require the 
students to work in more than one medium or mode.  Also common in this unit is a focus on 
thinking about writing in a global context, whereby students are asked to consider the cultural and 
ethical ramifications of their compositional choices.  

● Activities:  Activities during these weeks often focus asking student to expand their notion 
of what constitutes a text, challenging students to work with pictures, sound, color, and 
other alternative forms of composition in conjunction with writing.  Students often look at 
the visual ‘grammar’ of texts such as magazine advertisements, movie posters, or 
YouTube parody videos and compose similar texts in class.  

● Terms and Concepts: Key terms in this section of the course include medium and mode, 
and the differing affordances provided by delivering the same content in multiple media or 
modes.  Because this section often also focuses on concepts such as globalization, 
cultural implications, and ethical communications of our writing, these are terms that are 
often discussed as part of this unit. These terms (and decisions made based on 
discussions of these concepts) are an important part of work during this unit. 

● Learning Outcomes:  In keeping with the productions, activities and concepts that are 
important in this unit, Learning Outcomes 1, 7 and 8 are often a focus during these 
weeks.  Students continue to practice peer- and self-assessment and produce uptake 
genres to document their learning, so Learning Outcomes 2 and 6 come into play as well. 
The genre studies and CHAT analysis skills developed at the beginning of the course 
(Learning Outcomes 3 and 5) are further practiced. 

● Productions: Productions for this part of the course often include “remixes” or 
“remediations” of existing texts, where students put an existing message into a new 
format.  Submission of artifacts, whether physical (e.g. a full-size movie poster) or digital (a 
YouTube clip), is common.  As with the prior two units, students are asked to document 
their learning process through one or more uptake genres. 

 
Part Four (Weeks 11–14):  For their final major project, students are often asked to consolidate all 
the skills they have learned thus far in the course to conceptualize, research, and draft their own 
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article for the Grassroots Writing Research Journal, the semi annual in-house publication of the ISU 
Writing Program. Students are not required to submit their articles for publication, but rather are 
given the task of producing original writing research following the techniques and structure of a 
GWRJ article.  Those instructors that opt not to assign GWRJ articles typically ask their students to 
produce a long form academic genre that requires substantive content and genre research in 
general alignment with the activities, terms/concepts, learning outcomes, and productions listed 
below. 

● Activities: For this project students will explore the constellation of genres surrounding an 
academic journal article (or similar genre), including proposals, abstracts, and author bios, 
producing new works in each of those genres. They will also examine the relationship 
between writer’s guidelines and the final written product.  Perhaps most importantly, they 
will examine the variety of research methods employed in the GWRJ and similar projects, 
as well as the different ways of structuring a GWRJ article or other academic writing genre. 

● Terms and Concepts: Few new terms are introduced in this capstone-style unit. 
Conceptually, the students are asked to think about their writing as it relates to a system of 
research, evaluation, and publication.  

● Learning Outcomes:  Learning Outcome #1 (writing researcher identity) is 
re-emphasized in this final major project as the students develop their own research 
projects.  Learning Outcomes 3 and 4 are emphasized as well, as students must research 
their content and situate their knowledge in a new writing genre.  Many students also 
return to Learning Outcome 5 by featuring one or more elements of CHAT analysis in their 
work, Learning Outcome 7 by examining a multimedia or multimodal genre as the subject 
of their research, and/or Learning Outcome 8 by looking at the cultural and ethical 
implications of their research topic. 

● Productions: Each student will produce at least one full draft (often two) of a full length 
Grassroots Writing Journal Article or its equivalent.  As with prior major projects, they will 
often be asked to produce one or more uptake genres documenting their learning process.  

 
Part Five (Week 15): Many instructors end the semester with a final mini-project aimed at 
reviewing the work of the semester and asking students to consider what skills and knowledges 
they have gained that could prove useful to them in the rest of their ISU education and beyond. 
This can take many forms, from a final short term composition project, to a comprehensive series 
of review sessions, to the development of a list of skills learned, to conference-style presentations. 

● Activities: Activities vary widely by individual instructor, but they are generally designed to 
ask the student to look back over the work they have already done and to think 
comprehensively about their learning over the semester and how they can put that learning 
to work for them in the future. 

● Terms and Concepts: As with the previous unit, few new terms are introduced.  However, 
in the Fall semester some instructors introduce terms from COM 110, which students will 
take the following semester, as a way of bridging knowledge from one course to the next. 
Conceptually, the unit focuses on conceiving of the course as a coherent component in a 
larger ongoing system of education, rather than as a disparate collection of skills and 
experiences to be largely discarded at the end of the semester.  

● Learning Outcomes:  The two key Learning Outcomes for this unit are Learning 
Outcomes 1 and 6.  The goal of the unit is to cement the student’s writing researcher 
identity as a mode of thinking they can return to whenever they encounter a new situation 
and to document their overall learning for the semester.  The self-assessment component 
of Learning Outcome #2 also figures into many forms of this unit, as students as often 
asked to think about and write about their work over the course of the semester. 

● Productions: Productions vary widely in this unit, but many of them take the form of some 
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sort of final report directly describing the students’ learning, an annotated portfolio of work 
done over the course of the semester, or a major revision to a work completely for a 
previous unit.  All these productions are designed to highlight the trajectory of student 
learning over the entire semester and gesture towards the kind of uses the student can put 
these newly acquired skills in the future. 
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