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Workshop Agenda
1. Introductions and Expectations
2. Exploration: Upbeat Uptake Activity*
3. Assessment!
4. Looking at Models
5. Application: (Up)Taking it Home
*There is a pre-scheduled conference break that will happen during this
activity. Make sure you grab some coffee during this time but feel free to take
a break as needed during the session.
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About Us and Our Experimental Teaching Group
Teach, Transform, and Talk for “High Road” Transfer, 4 T’s for 4 C’s—aims to train writing
instructors to design and utilize uptake genres in their courses.
The 4 T’s for 4 C’s Workshop is informed by Anne Freadman’s
work on uptake, Anis Bawarshi’s presentation on genre, and
Angela Rounsaville’s work on uptake and transfer, which inspired
a two semester-long teaching experiment at Illinois State
University. Instructors from first-year composition (face-to-face
and online sections), Business English, Technical Writing, and
Literature courses recorded the use of uptake genres and
convened biweekly to compare and discuss results.
Interestingly, our study revealed that uptake genres—informally
used by many instructors—can be adapted from any genre or
modality. While this is true, not all uptake genres are the same,
and instructors and students benefit from implementing a
combination of short-, intermediate-, and long-term uptake
genres.
Overall, we found uptake genres made teaching and learning more transparent and
fostered a problem-solution approach that improved: 1) student acquisition of transferable
strategies, 2) student articulation of writing development, and 3) instructor ability to
assess acquisition, development, and articulation.

Our Inciting Questions…
A student competent in writing five-paragraph essays is given the task of writing a press
release. She has never written a press release before. How will she negotiate this new
writing situation? How can we as instructors help her navigate this new context as well as
the myriad of other unfamiliar writing situations that she may encounter? How can we
help, especially since writing research reveals that generalizable skills are incomplete and
do not make for “high road” transfer from composition courses to new writing contexts?

Uptake Genres: Teach, Transform, and Talk for “High-Road” Transfer

4

Genre as Any “Stable for Now” Compositional Form Situated in Specific Contexts
5
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Tracing the Field’s Uptake of Uptake
Though we could easily offer some definitions of uptake (and we will do so at the
conclusion of this section), we think it might be easiest to define uptake if we trace how the
term has developed over time and across the work of multiple scholars in our field.

Uptake in Linguistics
Uptake as it is used in Rhetorical Genre Studies (RGS) has its roots in linguistics. We can
consider speech acts from a couple different angles—locution, illocution, and perlocution
(uptake). We’ll explore these terms by unpacking the following example:
“Can you pass the salt?”
Locution refers to the actual grammatical or linguistic meaning of the sentence,
what some may think as the ‘more literal’ meaning. Conceivably from this angle,
the other person in this conversation could respond to the question with:
“Passing the salt? Yes, I’m capable of that.”
Of course, this probably isn’t the response the speaker was looking for. The
illocution, thus, refers to the intent behind the sentence—what the speaker was
trying to make happen. Here, the speaker wasn’t asking about the other
person’s capability of passing the salt, but rather letting the person know that he/she
would like to have the salt, out of etiquette-reach, and is requesting for them to take action.
The desired effect of the speech act—which is hopefully someone passing the salt—is the
perlocution or uptake.

Anyone for Tennis?
In her article “Anyone for Tennis?” Anne Freadman (1987) took up (pun intended) the
linguistic view of uptake and tweaked it to explain exchanges of
texts. Just as a speaker might use an illocutionary speech act to
elicit a certain response or effect, a writer in a particular
environment might use a text to elicit a response (whether that
be an action, another type of text, etc.)
Freadman compares the exchange of texts to the exchange of
shots in a game of tennis. Players select their shots based on
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knowledge of how the game is played, rules of the game, and a number of other factors and
signs. Freadman suggests that genres are like the rules of the game, which guide the player
in determining what shots (individual text productions) they should make in a given volley
of tennis.
Consider this example:
Acme wants to hire an operator, so they put out a want ad in the local newspaper. Joe
wants a job, so when he sees the want ad, he sends Acme a resume. Wendy from HR at
Acme gives Joe a call and sets up an interview with him. After the interview (which went
swimmingly), Wendy sends Joe a job offer.
In this example, we see several different “shots” or texts in play—the want ad, the resume,
the scheduling phone call, the interview, the job offer, etc. In composing each of these
individual texts, the writers had to consider how the hiring process works (How is this
game played?), the rules/guidelines for the genres used (What are the rules of the game?)
and the individual factors related to this specific job (or this particular tennis match). When
Joe went to write his resume, he had to consider all these things. His process of making
sense of the procedures of the hiring game, his knowledge of genres, and his research on
what Acme might be looking for in an employee and then this ability to transform this
knowledge into an acceptable text all constitute his uptake.
As Bawarshi & Reiff (2010) summarize the idea, “The ability to know how to negotiate
genres and how to apply and turn genre strategies (rules for play) into textual practices
(actual performances) involves knowledge of what Freadman refers to as uptake” (p. 85).

Uptake and Transfer
RGS scholars (see Selected Bibliography) have drawn heavily on Freadman’s notion of
uptake and examined how it can be used to help learners knowingly or actively transfer
knowledge, skills, practices, or processes from one context to another, a process that
Perkins & Salomon (1988) refer to as high-road
transfer. Rounsaville (2012) explores Perkins &
Solomon’s terms, saying:
“High road” transfer involves the deliberate, mindful
abstraction of knowledge, skills, or strategies from one
context to be re-localized and successfully leveraged in
another, distinct context, and is distinguished by the
learner’s role in actively seeking connections between
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prior knowledge and new learning encounters. Unlike “low road” transfer, where
knowledge and skills move relatively effortlessly between similar contexts (with the
classic example being how driving a car can prepare you for driving a truck), “high
road” transfer is not automatic. (p. 26)
Rousaville has zoomed in on the processes of writing, the transitory space where complex
negotiations between what is known and what is not takes place, and in doing so, have
demonstrated that what does transfer is a set of strategies for figuring out how to write in
different environments (Artemeva, Bawarshi & Reiff). Such “set of strategies for figuring
out how” are uptake—specifically how a writer moves between writing situations and
‘takes up’ the new form(s).
Rounsaville states uptake is “a dynamic, problem-solving endeavor where writers can be
encouraged to proactively sort through and make selections in and amongst prior genre
knowledge.” Helping students develop awareness of their uptake promotes not only
transference of strategies to any writing situation, but also metacognition into their own
learning and development. Thus, if uptake is used intentionally and consciously, learners
will be better able to practice “high-road” transfer of writing knowledge.

A Few Working Definitions of Uptake
For the sake of defining uptake for today’s workshop, we offer four basic definitions. We
invite you to refer to the Bibliography for additional resources on uptake and other related
terms.
● The process of transferring prior knowledge and reading current contextual cues to
develop an appropriate response or reaction to a given situation or problem
(whether that reaction is in writing, communication, or another behavior).
● Considering the choices you make and what influences those decisions
● A set of strategies for figuring out how you move from familiar writing situations to
not-so familiar ones
● Thus, focusing on how you learn rather than what you learn

Writing Knowledge as a Research-Based Activity
A part of developing strategies for figuring out how to write in different environments is
actively researching how writing works in the world and how people work with
writing. RGS and Activity Theories have sought to map out these complicated practices and
processes, which influence how we come to produce representative texts and actions,
creating hybrids and even new “stable for now” forms, which ultimately help us to not only
come up with more effective ways to talk about them, but also to navigate them as well.
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Thus, teaching for uptake moves away from process-based pedagogies where the product,
what students produce, is the main objective and places special focus on how students
navigate the complex social systems that inform and influence their writing. Writing as
Research-Based Activity pedagogy is one way to facilitate “high-road” transfer, helping
students dive deep into the writing context that then will be “re-localized” in another.

Writing as Researched-Based Activity helps students gain more awareness of the complex social activity
systems that influence their writing practices and processes, informing their uptake, prompting the
decisions they make while negotiating these things, with the overall goal of transferring this knowledge,
a set of mindful strategies for figuring out how, to diverse and even unfamiliar writing situation.
10

Some Uptake Behaviors
Some find defining uptake a little tricky initially, so below you’ll find a list of things that a
person practicing conscious uptake might do. In other words, this is what uptake looks like
in action.
● Think about what situations you’ve been in before that seemed similar to the one
you’re in now. What did you do in those other situations? Would any of those
strategies work in your current situation?
● Think about what you know about the thing you’re trying to do.
● Think about what you don’t know. Identifying what you don’t know is a very
productive cognitive step. One you can define what you don’t know you can work
towards filling in those gaps and how you will go about doing so. If you don’t know
what you don’t know, your progress towards filling in the gaps will probably be
much slower.
● Think about how you learn or work best. What are some of your go-to strategies for
understanding something new?
● Think about how your past experiences are influencing how you learn (for better
AND for worse). Sometimes we (mis)transfer in old habits or systems for doing
things.
● Keep track of the mental and physical steps involved in a new process. Transfer this
knowledge forward into new situations.
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Activity Instructions
Exploration Activity
This activity asks you to play the role of “students” who are exploring a new (but not
necessarily unfamiliar) writing situation. Each group will have members working on the
writing task and an observer who is observing the activity of “writing” and taking notes as
the group works through the situation.
Observers: Your job is to watch the group and take notes on how they go about the writing
task. What kinds of things do they choose to do? What prior knowledge do they access to
inform their work? What kinds of tools do they use? Take as accurate notes as possible
because you never know what might be useful during reflection.
Groups: You need to compose an “Event Poem.” (See description below). You can choose
any subject for your poem but you might consider everyday objects like a jar of peanut
butter, an ice cube, a banana, a hairbrush, spaghetti, or a cotton ball.
Event poems emerged in the late 1950’s, the same time as the art form
called “Happenings.” In fact, an event poem could be seen as the
written equivalent of a Happening. A Happening is a dramatic
presentation that might use performers, sound, lights, costumes,
props, and music. But unlike a play, Happenings have no stage or
“story.” Instead, strange and unpredictable things happen, some by
plan, some by chance, sometimes among the spectators.
(From The Teachers and Writers Handbook of Poetic Forms edited by
Ron Padgett)
When you’ve finished the poem to your group’s satisfaction. Take a minute to relax then
have your observer share her/his notes with the group. Turn to Angela Sheets’ Uptake
Blog and work through her guiding questions. You will want to think about how your
group figured out this writing task (or how you didn’t—--knowing what you don’t know is
important too).
Debrief: What did your learning look like? How was your learning different from the
product you produced? How do you separate those two things?

Exploration Activity Assessment 1:
1. Define “Uptake” as it has been used in this workshop.
2. Discuss Anne Freadman’s view on uptake.
3. Define an “Event Poem.”
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Exploration Activity Assessment 2:
Discuss two concepts that have impacted your learning so far this morning. How is your
understanding influenced by your prior knowledge? How could you use these concepts in
the future?

(Up)Taking it Home
Individually: Think about one assessment that you do in your class. Take a few minutes and
write about how you might shift it to assess uptake.
* For more examples, refer to the next section.
In pairs: Share your assessment and your proposed shift to assess uptake. Then consider
the following discussion questions.


What do you not know that you might need to know to implement this in your class?



What skills and knowledge did you have prior to this workshop that will help you
implement this in your class?



What skills and/or knowledge did you acquire during the workshop that will aide
you in implementing this in your class?



How might you go about implementing this?



What skills might you need to acquire or brush up on to help you implement this in
your class?

What unanswered questions do you have?
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Uptake Genre Examples
The following uptake genre examples are compiled from instructors who teach in Illinois
State University’s Writing Program. They represent a small sampling of the many uptake
genres used by instructors in our program. We have included names and email addresses
for each instructor who has contributed to this compilation so you can contact them
directly with questions about their uptake genres.

Instructor: Michelle Wright Dottore (mcdotto@ilstu.edu)
Uptake Genre(s): Behind the Scenes of Formative and Summative Uptake Genres
Uptake Genres, perhaps, can be better understood in terms of formative and summative
assessment that many instructors already do. Conventional formative and summative
assessment, however, focus strictly on “what” students might be learning rather than “how”
and “why” they might be doing so. So uptake genres go beyond the “what” and consider the
strategies students use for figuring out how to navigate a learning situation, giving
instructors a means to both monitor and evaluate the complicated learning processes of
uptake and transfer.

Goals of Formative Assessments?
The goal of formative assessment is to monitor student learning to provide ongoing
feedback that can be used by instructors to improve their teaching and by students to
improve their learning. More specifically, formative assessments:
help students identify their strengths/weaknesses and target areas that need work
● help instructors recognize where students are struggling and address problems
immediately
Formative assessments are generally low stakes, which means that they have low or no
point value. Examples of formative assessments include asking students to:
●

draw a concept map in class to represent their understanding of a topic
● submit one or two sentences identifying the main point of a lecture
● turn in a research proposal for early feedback
●

Eberly Center Teaching Excellence & Education Innovation. “The Why and Hows of Assessment.” Carnegie Mellon, 2015.
Web. Jan. 2015

Formative Uptake Genres are low-stakes, in-the-moment, short-term, and/or intermediate
term, articulations/documentations that ask how they are taking up understanding and
why they taking it up in that way in order to make how it might transfer to new situations
more explicit, thereby helping instructors to monitor uptake.
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Formative Uptake Genre Examples
1. Think, Write, Pair, Share: Students write a few sentences, focusing on what they
already know and what they need to know or how they could go about
accomplishing an activity and/or assignment and then discuss with a classmate.
Selected pairs share their thoughts with the class, and the class generates a list of
possible actions (and/or solutions) to take, integrating prior and new knowledge.
2. Journal Entry or Learning Log: A free write with or without a prompt that invites
students to consider not only what they are learning, but also how they went about
doing so, the specific choices they made, including integrating prior knowledge and
considering the target genre and its social, cultural, historical, and multimodal
contexts.
3. Four Corners and Lines Activity: Using the classroom space, student move to the
corner that represents how they might carrying out a writing or research task, with
the possibility of creating sub-corners categories. Forming a line, students physically
show where they are in the spectrum of choices and how this aligns with not only
what they know, but how they are taking up and practicing concepts and went about
doing so.
4. Writing MythBusters: Students consider a writing research hypothesis, determine
how to test it, predict what might happen, evaluate the results, and vote to confirm,
bust (label it as a myth), or find plausible. Students then talk about how the benefits
and the limits of the experiment as well as analyze their prior predictions, checking
for misconceptions and new understandings.
5. Problem-Solving: The “No Chairs” Experiment: After positive classroom relationships
and an experimental environment are established, modify the typical learning space
in some way, observe, note reactions, and physical actions, and discuss. For
example, when learning concept of “genre conventions,” have student arrive to a
class without the convention of chairs. Instructor becomes observer/ethnographer,
noting how students navigate this “unconventional” modification. After the
experiment, generate list of feelings about the modification and how conventions
are not only standards, but also can matter a great deal to us. Students discuss how
modification underscore their underlying expectations, makes explicit how they
navigate new situations, and demonstrates how learning and action happens inside
of problem solving.
6. Internet Polls and Surveys: Polls offer a range of choices spanning the possible
actions and/or reactions to activities/assignments in which students can select how
they went about collecting information as well as revealing solutions to
accomplishing their task. Providing an instant snapshot, polls reveal how students
take up key concept, genres, integrating this with prior knowledge. Students also
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design their own Polls and contribute to the range of choices to enhance their
primary resource research skills.
7. Concept Maps: Students graphically situate key concepts showing relationships not
only between ideas, but also between prior and new knowledge. Meta-maps dig
deeper into their own learning, considering how they learn, how they navigated
what they know versus what they need to know, zooming in on specifically the
choices they made, and the trajectory of what actions they have done in order to
accomplish their writing research.
8. Stick-Figure Storyboards: Using stick-figures, students graphically depict the
processes or solutions to getting the information they need to know and how
precise steps they took in order to accomplish activity/assignment.
9. Minute Metaphor: Students generate individually or in pairs a quick metaphor for a
particular concept, action, and/or process, such as: this is like_____ blank to me.
Metaphors are shared as well as discussed in terms of their benefits and limitations.
Collaborative metaphors can be used to graphically depict learning concepts. The
Writing as a Research Based Activity Iceberg Graphic earlier in this packet is an
example of a class metaphor that I turned into a graphic to share with students.
10. Researchers Theater: Students act out a scene to analyze the interactions with other
people, tools, and various modalities. This impromptu theater generates laughter as
well as great way to zoom in on their tacit understanding and make simple actions
more explicit and analyzable.
11. Action Proposals: A short proposal that outlines specifically how an experiment will
be carried out also providing a rationale as to why these particular methods.

Goals of Summative Assessments?
The goal of summative assessment is to evaluate student learning at the end of an
instructional unit by comparing it against some standard or benchmark. Summative
assessments are often high stakes, which means that they have a high point value. Examples
of summative assessments include:
● a midterm exam
● a final project
● a paper
● a portfolio
Eberly Center Teaching Excellence & Education Innovation. “The Why and Hows of Assessment.” Carnegie Mellon, 2015.
Web. Jan. 2015

So therefore, summative uptake genres are those higher-stakes articulations and
documentation that students demonstrate how they are taking it and why in that way, in
which the process can help instructors to evaluate student uptake and transfer, i.e.
learning. Often Formative Uptake Genres can build into more Summative Uptake Genres.
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Summative Uptake Genres
1. Behind the Scenes Videos: Student record videos of their collective processes, such
as in researching, analyzing, and producing their experiment. Students record
questions and research methods throughout pre-production, production, postproduction. Students also document sources, complications, how they sought to
solve those complications.
2. Genre Experiment Reflection Journal: A collection of prior journal entries and new
additions that serve as a looking back at the entire writing situation, reflecting on
the specific choices made or could have made to research, understand, and situate
their target genre in order to produce it as effectively as possible. Reflection Journal
is a means to talk about all the work the student did that is not typically discussed.
3. Insert Myself Sheet (IMS): Students reflect on their personal writing/composition
goals with a focus on what specifically they want to take away from course based on
their career objectives and how they went about trying to navigate and
accomplished these goals. Example of an IMS immediately follow this list.
4. Research and Skills Blog (RSK Blog): A work-in-progress blog where students record
and track the specific things they have learned, underscoring how they went about
learning it, including the questions they asked in the processes and how those
questions evolved into new ones.
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Instructor: Jeff Rients (jrients@gmail.com)
Uptake Genre(s): The Genre Recipe
This example is an ongoing activity that helps students to not only see their own learningin-progress, but also to see how uptake can differ between individuals working on the same
types of genre activities.
The activity opens with an analysis of the genre of the typical cookery recipe. Students
bring in favorite recipes or research them on the Internet. Small groups compare their
recipes to develop a list of requirements of the genre. The two key items in this activity, for
uptake purposes, are 1) a list of required components, and 2) the instructions detailing
what to do with the components. The final portion of the activity highlights the cultural and
economic assumptions that lead to omissions in recipes. The activity’s steps are as follows:
1. The unit in which the “Genre Recipe” is first deployed focuses primarily on genre
investigation. Each student selects a genre of writing they will research, document,
and reproduce.
2. Midway through the unit, students are asked to produce a Genre Recipe in which
they detail the required materials and processes for composition in the selected
genre. They are cautioned that, unlike a traditional cookery recipe, they must
attempt to include EVERY component and procedure. Nothing is to be omitted.
Some students will include things like “a brain for thinking” or “a hand for writing”
in their Genre Recipe’s ingredient list. This is a good thing, as it indicates a creative
attempt at thoroughness, and students are encouraged to be similarly detailed in the
procedures section of the Recipe.
3. Along with the Genre Recipe, students are asked to hand in a draft attempt to
reproduce the genre they are investigating. They are explicitly instructed to attempt
to follow their own Recipe.
4. The submitted Genre Recipes are redistributed so that each student receives the
Recipe of another student for anonymous review. This review consists of a good
faith attempt to replicate the genre strictly by following the Genre Recipe, along
with a brief review of what did or did not work in attempting to do so. What was
unclear? What was omitted? How can the recipe be improved to better reveal the
complexity of the materials and procedures required for a successful production of the
genre?
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5. In the final step, the original composers of the Genre Recipe receive back the
anonymous review and the attempted composition. They then use this material to
write an improved draft of the Genre Recipe and the target genre, possibly after
further research. The student documents all changes made to the Recipe. The final
deliverables for the unit are both drafts of the Genre Recipe, both drafts of the genre
under investigation, and students’ notes documenting the research and composition
process.

Instructor: Julie Bates (jcbates@ilstu.edu)
Uptake Genre(s): Investigation Portfolio – Skills & Knowledge Checklist, Field
Notes, Genre Experiment, Genre Report
Uptake genres are integrated fully into the formal assessment and grading for my courses.
In ENG 101, I emphasize learning over mastery. In other words, the focus is on getting
students to think about and articulate their learning related to specific assignments in the
course. Although students must produce the kind of text the assignment requires, a key
emphasis of each Investigation Portfolio is how well students are able to articulate a clear
understanding and knowledge of why the text needs to be produced in certain ways and
what exactly they did to create the appropriate text. In some cases, students may get credit
for knowing and articulating what should be done, even if they cannot yet do it as well as
they would like.
For each investigation, students must turn in an Investigation Portfolio that clearly shows
the trajectory of their project and what key skills and knowledge they have developed
during the course of the experiment. Each Investigation Portfolio must include the
following four deliverables:

1. Skills & Knowledge Checklist—A document students work on throughout the semester
(on their personal wiki pages) in which new skills and knowledge learned within each
investigation must be clearly identified. We refer to these checklists often throughout the
semester in classroom discussions and activities.
Pre-Investigation Checklist
● Briefly explain what you think this Genre Investigation is asking you to do;
● Create a list of all of the skills and/or knowledge you already have that you
think will be useful to you as you complete the Investigation;
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● Create a list of any skills and/or knowledge you think will be necessary to
complete this Investigation but that you do not already have (or perhaps that
you may need to brush up on);
Post-Investigation Checklist
● Briefly explain what you think this Investigation asked you to do;
● Create a list of all of the skills and/or knowledge you already had at the start
of the Investigation that you ended up using to complete this Investigation;
● Create a list of all of the skills and/or knowledge that you acquired during the
Investigation that aided you in completing the Investigation;
● Create a list of any skills and/or knowledge that, in hindsight, you wish you
would have acquired to assist you in completing the Investigation;
● Spend some time thinking and writing about how the skills and/or
knowledge you already had or that you acquired during this Investigation
might be useful to you in the future in different kinds of writing situations.
Be as specific as possible.

2. Field Notes—Project notes (posted on their personal wiki pages), including all class
notes, research notes, assignments, and self-assessment materials related to the project; in
particular, students must make certain their field notes demonstrate the items listed on
their Skills & Knowledge Checklist (if they do not, their portfolios won’t be graded).

3. Genre Experiment—The actual writing/textual production assigned for the
Investigation (posted on their personal wiki pages, unless the genre format does not allow
this).

4. Genre Report—A researched document that explores students’ learning during the
course of the experiment, including their research process and the results of their genre
experiment as well as what they have learned about the genre they explored, written in the
genre of a Grassroots Writing Research Journal article.
Because students will better understand what they help to build, students are actively
engaged in the decision-making process regarding creation of assignment requirements
and scoring rubrics. For each Genre Experiment and Genre Report, the class brainstorms in
larger or small groups (depending on assignment) a list of characteristics and conventions
for that genre and collectively develops the specific assignment sheet to accompany each
Experiment and Report, with guidance from the instructor as needed. In addition, the class
works together to identify specific requirements and point totals for the scoring rubric for
each Investigation (following point totals and guidelines set by the instructor). Students are
encouraged to create assignment guidelines and scoring rubrics that are based primarily
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on students’ ability to learn and to showcase their learning processes related to producing
textual artifacts and understanding how such artifacts are produced.

Instructor: Irene Taylor (mitaylor@ilstu.edu)
Uptake Genre(s): Learning Log
Sample Assignment that Requires a Learning Log: Biography
You are to write a book jacket blurb (a brief preview which summarizes and promotes the
book’s content) on the hypothetical biography of an historical figure (born no later than
1950) of your choosing.
Content Research (at least 200 words per source): This will require extensive content
research on your subject. To do this you will compile an annotated bibliography of 15
sources that thoroughly summarizes an article or book and evaluates its usefulness to your
work. These sources will be from the following genres: scholarly journal articles and popular
magazine and/or newspaper articles and/or books (no websites – that will result in an
automatic 0). I will be looking for adherence to rules of standard English grammar, spelling,
and punctuation as well as MLA citation formatting of the Annotated Bibliography (the
Purdue OWL website, https://owl.english.purdue.edu/owl/, is one of the most reputable
online resources out there).
Genre Analysis (at least 1,500 words/about 3 ½ pages): While the Biography
accomplishment will require extensive research on the individual, more importantly, it
requires extensive writer’s research on the genre of the book jacket, in other words, a
genre analysis. To do this, I ask that you list, in MLA citation, 10 separate biographical
books you reviewed (not necessarily related to your chosen subject), what you found to be
at least five shared conventions, and a thorough review of the genre’s content overview –
format, layout and design, language choice, content and format, tone. (For further
explanation, refer to the genre analysis starter guide in learning resources on your
ReggieNet page.)
Learning Log (at least 1,500 words/ about 3 ½ pages): Provide a thorough accounting of the
process you followed in putting together this accomplishment. Look at the time you spent
on the various steps in this process, i.e. where did you go for your research on the actual
subject of your biography, how about the genre of the book jacket blurb? Was it the library?
Was it Milner alone or did you visit community libraries? What about book stores? How
much time did you spend online? How many sites did you visit? How much time did you
spend researching the genre of the annotated bibliography, the first component of this
accomplishment? Did you need to seek assistance with meeting the criteria of standard
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rules of English? If so, where did you go? All of these were steps in your writing research,
what you had to learn before you even started the final component, the actual blurb, which
you will notice has no minimum word count.

Instructor: Jessica Young (jess.young1987@gmail.com)
Uptake Genre(s): Modified Field Notes
Students record their “writing research”-type observations, thoughts, and actions in their
field notes. Every few weeks, the class spends time annotating and highlighting the notes
(like they might do for ethnography notes) look for when students have done certain
behaviors or had certain thoughts. The course learning outcomes are used as coding
categories, although that’s not the only option for coming up with coding categories.

Instructor: Rob Rowan (rmrowan@ilstu.edu)
Uptake Genre(s): Genre Understanding Sheet (GUS) for ENG 145.13
The purpose of the GUS is to help you actively think about what you’re learning. You should
be thinking about these questions while you work on the assignment, not just at the end.
Please fill out each of the following sections in as much detail as possible. You must justify
your answers (except the genre name) with an explanation of how you arrived at that
answer. Assume that “How do you know this?” is a part of each question below.
1. Genre Name: What is the genre called? (Name or brief description)
2. Writing Purpose: What is the business task you are trying to accomplish with this
document?
3. Audiences: Who are your audiences for this business task and document? What do
these audiences want or need from this document?
4. Content: What is your content (the facts, figures, images, and details)? Discuss how
(or if) this genre is suitable for the task you are working on, the content you are
trying to deliver, and the audience you are trying to reach. If you deliberately break
a genre’s conventions or expectations, explain why and describe the results you
wanted to achieve.
5. Research: Describe and document (i.e., list sources for) the genre and content
research and other knowledge-work you performed for the assignment in each of
the areas below. You should also include other attributes you may have researched.
“I Googled it” is not sufficient – be more thorough.
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6. Trajectories: Examine the main trajectories of communication in this genre,
including where it originates, how it is produced, and how it will most likely be used.
7. Ethics: What ethical, legal, or cultural considerations did you take into account when
working on this assignment? “None” is the wrong answer. Ethical issues are often
subtle and easy to overlook (our assumptions can blind us here), but that does not
make the issues less important.
8. Web Text: If you used text copied from the web for part of your assignment, where
did you find the text/item, what did you change, and what does your copied text
mean?
9. Defining Characteristics: List and describe at least four defining characteristics of this
genre—attributes that, if they were changed too much, would turn the document
into a different genre.
10. Self-Analysis: What made this genre easy or challenging for you to work with? What
would you do differently next time? Describe the other interesting traits, features,
benefits, weaknesses, or shortcomings (yours or the genre’s) that you observed
while working in this genre.
11. Group contributions: Describe the content and research provided by each group
member.

Instructor: Angela Sheets (ms.angela.sheets@gmail.com)
Uptake Genre(s): Uptake Blogs, Genre Analysis Guide
UPTAKE BLOGS
The weekly uptake blog assignment encouraged students to reflect on how they had
learned through the week. The purpose of the assignment was to help students develop an
awareness of their uptake so they could potentially exercise both forward- and backwardreaching transfer.
Below are some of the guiding questions I used throughout the semester to help students
identify and articulate their uptake processes:
● What prior knowledge or experience were you able to transfer in this week?
● How well would you say you understand the concepts covered this week?
(Remember, you don’t have to be like, “Yay! I know it all!” We’re more interested in
your ability to accurately assess where you are).
● What activities “triggered” your learning? Why do you think that happened?
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● What concepts were you unable to take up? Why do you think you were unable to
take those concepts up? (Remember, being able to identify what you don’t know is a
skill. Not understanding something is not a sign of failure. Being able to pin down
what you don’t know allows you to figure out how to know it).
● What strategies could you use to better understand what you didn’t take up before?
● How might the ideas you’ve explored this week transfer into future situations (in
class or outside of class). Be very specific!
● Talk about your uptake with research methods. What research methods have you
used in the past (both formally and informally)? What research strategies do you
expect you will need to use in the future? (in school, in your career, in life in general)

Project-specific Questions:
● Be sure to reflect on what went well / poorly in your research. What decisions did
you have to make along the way? How did you know what decisions to make? What
do you still need to find out with your research?
● Talk about the development of your topic idea. What idea did you start with? How
did your idea morph and change? What caused it to morph and change?
For the students’ final entry (Blog 15), I asked them to explore their uptake in the context
of the whole semester rather than just the most recent week. The text of that assignment is
included below:
Your final uptake blog is like the compilation album of all your blogs. For this blog, you
need to look back over your previous blog entries and provide specific examples to support
your ideas. Here are the things I’d like you to consider:
● Tracing uptake: Trace the development of your understanding of 1-2 specific
concepts throughout the course of the semester. What specific events/thought
processes influenced your uptake of those concepts?
● Uptake fails: Was there anything you feel you didn’t ever “get” or take-up? Why do
you think this was the case?
● Backwards-reading transfer: What skills and knowledge did you transfer? Reflect on
skills and knowledge you transferred into the class from your previous experience.
You can also describe skills and knowledge you acquired early in the semester and
used later in the semester. Also feel free to mention any instances of transfer from
other contexts (other classes, work, personal life, etc.) into this class or from this
class into other contexts.
● Your best practices: We all have things that help us learn best. Did you identify any
practices this semester that help you learn or practice uptake more effectively?

Uptake Genres: Teach, Transform, and Talk for “High-Road” Transfer

25

What are some strategies you used to overcome confusion? Conversely, did you
identify any strategies/practices that don’t work for you?
● Forward-reaching transfer: What are some specific skills and knowledge you
acquired or practiced this semester that you can transfer into specific situations in
the future? (Note: Specificity is the key to this section.)
● Writing researcher identity: What does it mean to be a writing researcher? In what
ways do you feel you are or aren’t a writing researcher?
Antecedent genre warning!
In the past, you may have been asked to write various “reflections” or other genres where
you expressed what you learned. Although those may be appropriate antecedent genre for
this blog, be cautious. I’m not looking for “Yay! I learned so much, and I’m going to use this
stuff forever and always!” You could actually write a really successful blog on how you
failed to take up some of the key concepts in the class. What I’m looking for here is an
accurate, honest assessment of your uptake. Specifics are key.

GENRE ANALYSIS GUIDE
Part I: Analysis of your genre
Name of your genre:

Genre Samples
Select three genres to consider in this analysis. Your samples should include the elements
that are “prototypical” to your genre, but you may opt to choose one sample that still fits
the genre but is less prototypical. Don’t remember what “Prototypical” means? Re-watch
The Word Bird video. Note: As you write your analysis, you should refer to your samples
specifically in your writing as evidence to support your ideas.
Three Genre Samples - Using MLA, APA, or another academic citation style, cite the three
sample genres you used. (Note: Depending on where you found your samples, you might
have to be a bit creative about how you structure your citation). If you use more than three
genre samples, please list all of them.
Sample #1
Sample #2
Sample #3
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At the very bottom of this document (in the Appendix after Part II),
please post pictures or URLs to your genre samples if possible.
If you referred to any other sources to determine genre guidelines, please cite those here
(Eg., Maybe you talked to a person who has experience with that genre; Maybe you Googled
“How to write a lesson plan” and looked at a few sources. Please list sources you consulted
even if you didn’t end up using them):
Describe how you found the three samples you used for this analysis.
Be detailed and specific. Answers like “I googled it” are inadequate. If you did Google it, why
did you go that route? How did you process through the search results? How did you
determine that they were appropriate samples? Which sources were the most useful?
Which were less useful?

Conventions/Representation
Describe in detail the parts/elements that make up your genre.
(Materials it is made out of, visual elements, language and grammar rules, etc.) What
conventions are absolutely necessary (“It wouldn’t be the same genre if it didn’t have…)
and which conventions are optional? How do you know?

Antecedent Genres and Practices
Based on your understanding of your genre, what would you consider some antecedent
genres and practices that might help you write in this genre?
Remember, antecedent genres are genres you’ve used in the past that seem similar in some
ways to the new genre. Antecedent practices are activities you’ve done before that might
help you do a new activity (ex: If you’ve been a person who brainstormed before, maybe
you’ll identify that brainstorming might help you develop this new genre too)

Audience(s)/Reception
Who are the primary and secondary audiences for this genre?
Be specific. Most genres are not actually designed “for anybody!” Who are some specific
people or types of people that this genre might target?
What are some possible ways this text could be received (both intended and unintended)?

Activities
What activities does your genre facilitate?
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Refer to specific conventions of the genre and explain how these conventions make it easier
for the genre to facilitate specific activities. You can also note if your genre makes any
activities difficult or impossible.

Production, Socialization, Distribution, and Technologies
What goes into producing this text?
What steps or activities are involved? Be as detailed as possible and be sure to include
steps (like information gathering) that precede the moment that the author(s) actually sit
down to compose. What are the possible and ideal tools to use to produce this genre? What
(if any) costs are involved? What materials are necessary? Who all is typically involved in
the production of this text? (You may need to research this)
How does the genre get distributed? How does this distribution method depend on using
specific materials and technologies in the production phase?

Ecology
In what environment is the genre typically produced? What conditions make it possible or
necessary to produce the genre “this way”? What resources need to be available in the
environment?
Describe the ecology of the environment where the text will be used. How do specific genre
conventions make it possible for the genre to facilitate activities in that environment?

Culture
What cultural values are reflected in your genre? (Note: your genre may reflect the values of
multiple cultures or subcultures).

Research and Citations
What research goes into developing content in this genre? (Remember, not all research is
formal, library research).
Here are a few examples of genres I’ve used a lot:
● Grocery list - I look up grocery store ads to find out what’s on sale. I decide what I’m
cooking for the week (often this involves looking up recipes--I usually use
Pinterest). I check my fridge and cabinets to see what food we already have and
what normal “staple” items we’re out of.
● Spanish lesson plan - This usually fits into the context of an overall unit. I determine
what learning outcomes I want students to achieve (based on State Standards). I
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look for resources that will help students work towards that learning outcome using
a variety of learning styles. Sometimes, I use materials from my curriculum.
Sometimes I search for ideas on Pinterest. Sometimes, I check out resources
available on some of my favorite websites like TeachersPayTeachers,
StudySpanish.com, Barbara Kuczan’s website, etc. I also consider how my students
have done on past assessments and with past activities. What do they struggle with?
What do they like?
How does your genre cite or reflect research?
Here are a few examples:
● A recipe blog will often use hyperlinks or just mention in the text where they got a
particular recipe.
● A grocery list really just “reflects” the research that you’ve done. (A poorly
researched grocery list would mean you come home from the store with the wrong
things.)
● In a lesson plan, I would include the “codes” of the learning outcomes my plan
relates to. I would include page numbers for textbook / curriculum references. I
would probably include the website URL of materials I copied from online.

Part II: Analysis of your genre production
You should NOT complete Part II for the first draft of your genre analysis. Ideally, you
should complete this section after you have completed the second draft of your product.
Describe a VERY SPECIFIC place where you imagine your product would be used.
For example, if you wrote a basketball season review, your product should be designed for
a specific place where a season review might appear (ex: ESPN.com, the Pantagraph, etc.)
Describe the content research you did to produce your product.
Note: content research is different than genre research. The first question under “Research
and Citations” above gives some examples of types of content research. What specific
things did you have to do to develop content for your product? Include any issues you
encountered and how you worked through them. Also note any ways you feel your content
development process was different than it would be for people normally producing this
genre.
Describe in detail the process you went through to put your product together.
What went well? What didn’t go well? How did you decide how to proceed?
How did your antecedent genres impact your process?
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Remember, we can transfer in knowledge from antecedent genres to help us. However,
antecedent genres can also lead us to mis-transfer information that doesn’t belong in the
new genre.
How did your understanding of your genre change as you created a product in that genre?
In what ways does your product match or mismatch conventions for your genre.
It’s not actually important to me that you are able to produce an exact match. What’s more
important is that you are able to articulate areas of matching / mismatching and explain
why any mismatches happened. For example, you maybe don’t have access to the materials
usually used in the production of your genre.

Appendix
If possible, please post pictures or links to your three genre samples here.
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Resources for Further Research and Study
Below you will find some of our favorite resources on uptake and a few related concepts.

Uptake
Freadman, Anne. (1987). Anyone for tennis? In I Reid (Ed.), The place of genre in
learning: Current debates (91–124). Deakin University: Centre for Studies in Literacy
Education.
You might say this is the article that started it all. Freadman introduces the concept of
uptake through a tennis analogy, showing its interrelationship with genre.
Kill, Melanie. (2006). Acknowledging in the rough edges of resistance: Negotiation of
identities for first-year composition. College composition and communication 58(2),
213 – 35.
Kill uses uptake to explore how students take up writer identities in FYC. The article also
introduces the idea of uptake memory, a more complex way of understanding how uptake
works on a tacit level. Roughly defined, uptake memory suggests that learners’ past and
present experiences inform what they take up, how they take it up, and how they remember
taking it up (which is not always accurate).
Rounsaville, Angela. (2012). Selecting genres for transfer: The role of uptake in
students’ antecedent genre knowledge. Composition Forum 26(10).
In this article, Rounsaville offers a cogent description of the interconnections between
genres, uptake, and transfer. She argues that through appropriate selection of antecedent
genres, learners can use uptake to practice high-road transfer.

Activity
Freedman, Aviva. (1993). Show and tell? The role of explicit teaching in the learning
of new genres. Research in the teaching of English 27(3), 222 – 251.
In this article, Freedman problematizes explicit teaching of writing. She suggests that
writing and genres are inseparable from their real world contexts, and thus, real world
genres cannot simply be imitated in the classroom.
Russell, David. (1995). Activity theory and its implications for writing instruction. In
Joseph Petragalia (ed.), Reconceiving writing, rethinking writing instruction (51 – 78).
Hillsdale, NJ: Erlbaum.
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An advocate for writing in the disciplines, Russell argues that the “general writing skills”
taught in FYC do not transfer. He uses activity to demonstrate how writing is inextricably
tied to context, and no skills are generalizable to all contexts. If you are new to the
relationship between activity theory and writing studies, this article is a great place to
start.

Transfer
Perkins, David N., & Salomon, Gavriel. (1988). Teaching for transfer. Educational
leadership 46(1), 22 – 32.
Perkins & Salomon introduce the concepts of high-road and low-road transfer, which are
pivotal concepts for transfer theory.
Tuomi-Gröhn, Terttu, & Engeström, Yrjö. (2003). Conceptualizing transfer: From
standard notions to developmental perspectives. In Terttu Tuomi-Gröhn & Yrjö
Engeström (Eds), Between School and Work: New Perspectives on Boundary-Crossing.
Boston, MA: Pergamon. 19 – 38.
This chapter offers a succinct summary of various perspectives on transfer. If you are new
to the concept of transfer, this chapter provides an accessible overview of a variety of
frameworks.

Rhetorical Genre Studies
Miller, Carolyn R. (1984). Genre as social action. Quarterly journal of speech 70(2),
151 – 167.
In this article, Miller introduces the idea of genres as “typified rhetorical actions based in
recurrent situations” (p. 159). This definition is foundational to rhetorical genre studies.
Bawarshi, Anis, & Reiff, Mary Jo. (2010). Genre: An introduction to history, theory,
research, and pedagogy. West Lafayette, IN: Parlor Press.
Bawarshi and Reiff offer a comprehensive and accessible overview of the interrelationships
between genres, uptake, transfer, activity theory, and more. The text begins with an
overview of how the term genre has evolved across contexts. Later sections examine the
implications of rhetorical genre studies for writing in the workplace, academia, and in the
public sphere. The book concludes with a survey of pedagogical approaches. If you are new
to Rhetorical Genre Studies, this text is a great place to start.
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Websites
GenreAcrossBorders.Org
Sponsored by North Carolina State University, this site contains bibliographies, glossaries,
and pedagogy resources for those interested in researching or teaching with rhetorical
genre studies.
ISUWriting.Com
The Illinois State University Writing Program website provides resources for both
instructors and students interested rhetorical genre studies/writing research. The Let’s
CHAT podcast series provides topical discussions for instructors while the Beyond 101
podcasts are hosted by former FYC students reflecting on their writing experiences outside
the ENG 101 classroom.
The Word Bird YouTube Channel
https://www.youtube.com/channel/UCmxKjerLFUqE1PY2I5Z7IMw
Designed for an online ENG 101 course, this channel features short animated videos on
uptake, activity, genre theory and more. They use narrative examples and metaphors to
break down complicated topics.

For Your Students
The Grassroots Writing Research Journal
The GWRJ publishes citizen writing researchers, meaning anyone actively investigating a
literate activity. Because literate activities are so diverse, the genres, topics, and forms of
our articles are wide ranging. Contributors include undergraduates, grad students,
community members, and more. The articles are accessible for an FYC audience. Past issues
of the journal are available at isuwriting.com.
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Glossary of Terms
Excerpted from Sheets, Angela. (2014). Angela rides the bus: A high stakes adventure
involving riveting research, amazing activity systems, and a very stylish metacognitive
thinking cap. Grassroots Writing Research Journal 5(1): 121–138.
Note: This article is written in the style of a children’s picture book. It offers an accessible
introduction to the concepts of uptake, activity theory, genres, and more.
*****************************************************************************

Activity System - An activity system is all the people, texts, tools, and rules that work
together to achieve a particular objective. For example, if my objective is to make a cool
YouTube video, I might need a book called YouTube for Dummies, a camera, a friend to costar with me or help me film, video-editing software, internet access, a computer, etc. All of
these objects/people/ideas work together to make my objective (the YouTube video)
possible. If you remove any of them, the activity doesn’t happen. The diagram below
illustrates this:

Antecedent Genre - When we enter new research/writing situations, we often think back
to situations we’ve been in before that seems similar. The texts we produced in those past
situations are our antecedent genres. We think about how we dealt with the earlier
situation and how we could possibly deal with the new situation in similar ways. For
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example, if my biology professor asks me to write a lab report, I might think back to lab
write-ups I did in high school and try to apply the techniques I used there to this new
situation. . .which may or may not work.

CHAT (definition 1) - CHAT stands for Cultural Historical Activity Theory. Activity Theory
is an exploration of how people, objects, and ideas work together to carry out objectives
(see Activity System for an example). But the “Cultural” and “Historical” part talks about
how the objects, ideas, and genres we use reflect certain cultural values at a certain point in
history. The fact that I made grilled cheese for dinner, for example, reflects my cultural
values in this historical moment . . . I don’t have much time, so I made something quick . . .
I’m not vegan so eating cheese is okay with me… there’s not a global cheese shortage on, so
I could afford to buy it . . . I eat it without a fork because that’s a cultural norm for grilled
cheeses…etc.
CHAT (definition 2) - Some folks find it easier to understand CHAT if they break it down into
seven different sub-concepts: production, distribution, reception, representation, ecology,
activity, and socialization. Let’s revisit the example of making an YouTube video and look at
it through these sub-concepts:

Genre - There are many ways of defining genre. I have three favorites:
1. A typified response to a recurring situation . . . for example, when I apply for a job
(the recurring situation since I haven’t found a single job that seemed to stick yet), I
write a resume (the typified—or typical—response to the situation). A less typified
response to the I-need-to-apply-for-a-job situation would be sending the employer a
very desperate “please, please hire me!” letter via carrier pigeon.

Uptake Genres: Teach, Transform, and Talk for “High-Road” Transfer

35

2. A genre is a text that makes a particular action possible (or impossible). For
example, if I want to send my husband to the grocery store to get our food for the
week (and make sure that he doesn’t just buy a week’s worth of macaroni and
cheese), I might make a grocery list telling him what to buy. On the flip-side, my
landlord’s no-pet policy makes it impossible (or at least a very bad idea) for me to
own a puppy.
3. A genre is a “stable-for-now” category. As communities change and need to carry out
different actions (or the same actions in different ways), the genres they use to
make those actions possible often evolve. If you looked at a take-out menu from
fifteen years ago, you might see the restaurant’s address and a phone number. These
days, that same take-out menu might also include a QR code, a website URL, and an
invitation to “like” the restaurant on Facebook or follow it on Twitter.

Uptake - Uptake is the process we go through to “take up” a new idea and think about it
until it makes sense (if we get that far with it—sometimes we don’t!). Our uptakes are
highly individual because we all have different past experiences that impact the way we see
the world. Say your instructor comes in and says, “There will be an ice cream social for our
class on Friday afternoon.” One student thinks, “I bet there will be waffle cones!” Another
thinks, “Awesome! Class must be cancelled.” Still another laments, “Ugh, forced
socialization!” Notice that the instructor didn’t say any of those things, but because of each
students’ past experiences or beliefs about ice cream socials, they take up the news to mean
very different things.
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