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English	  145:	  Writing	  in	  the	  Academic	  Disciplines	  
______________________________________________________________________ 
 
Instructor: Dr. Reggie Redbird      
Office: 414 B, Stevenson Hall       
Classroom: 250G 
Office Phone: 309.438.BIRD      
Class time:  TR 8:00-9:15 A.M. 
Office Hours: TR 9:30 – 10:30 A.M. and by appointment 

Email:  rhredbi@ilstu.edu	  
_______________________________________
___________________	  

Course	  Materials	  &	  Requirements:	  
• The Grassroots Writing Research Journal, (available 

at the bookstore) 
• Proficiency with ReggieNet 
• ISU email account 
• Printing may be required for this class—you will need 

regular access to a printer or money on your Redbird 
Card to print in class 

  

Course	  Description:	  
Students in English 145 will learn how to research, analyze, and write in their chosen 
academic disciplines. They will identify the conventions of their discourse communities 
and use these conventions in their own writing. While students in English 145 will learn 
the differences and similarities between their disciplines and other academic disciplines, 
most of the work in this course will be devoted to the study of their own disciplinary 
groups and chosen fields. Through flexible and rigorous 
research, students will be able to locate and define various 
genres of writing in their disciplines and gain the skills related 
to their production. The overall goal of this course is to enable 
students to be successful writers and scholars in the academy 
and to help students produce genres of writing used in their 
professions. (Excerpted from the ISU Writing Program Guide 
for Instructors). 

	  

	  
 

The	  Grassroots	  Journal	  
is	  a	  required	  text	  for	  
145.	  	  The	  purchase	  price	  
also	  includes	  access	  to	  
the	  archived	  journal	  
articles	  at	  	  
http://isuwriting.com/g
rassroots/	  
	  

Writing	  program	  
instructors	  may	  choose	  
to	  use	  any	  of	  the	  
subsections	  of	  this	  
syllabus	  template	  when	  
designing	  their	  ENG	  145	  
section(s).	  

For	  more	  information	  about	  
the	  course	  description	  and	  
requirements	  for	  ENG	  145: 
http://isuwriting.com/wp-‐
content/uploads/2014/01/10-‐
1_isu_writing_program_145_i
nformation1.pdf	  
	  
http://isuwriting.com/wp-‐
content/uploads/2014/01/10-‐
2_isu_writing_program_145_c
ourse_requirements1.pdf	  
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English	  145	  Learning	  Outcomes:	  
Learning Outcome #1 
Writing Research Identity: Living and Writing in the World: 
Students will be expected to demonstrate an understanding of their overall writing 
research identity as it is situated within the discourse communities of their potential 
disciplinary and professional field(s).  
 
Learning Outcome #2 
Peer and Self-Assessment: Learning to Assess Whatʼs Working and What isnʼt 
Working 
Students will be expected to demonstrate the ability assess their own and othersʼ writing 
productions, especially in relation to writing in their discipline and professional field(s).  
They will be expected to provide specific and accurate evidence to document the 
successes and problems in their writing productions, and also offer this kind of 
evidence-based assessment to their peers. 
 
Learning Outcome #3 
All About Genres: Exploring, Researching and Analyzing Genres: 
Students should be able to identify key features of genres in the their academic 
discipline and/or potential professional field(s), use specific techniques for studying and 
analyzing genres they havenʼt composed before (genre studies and cultural-historical 
activity theory – CHAT), and produce texts with clear explanations of how genre 
conventions have been adhered to, modified, or even resisted in a particular production.  
 
Learning Outcome #4 
Researching your Content: How to find and evaluation information and Cite what 
you Know:  Students should be able to identify effective information seeking behaviors 
for a range of research situations, especially in relation to their disciplinary and 
professional field(s). These include skills for finding information, particularly using 
field-specific academic databases; evaluating sources for validity and usefulness, 
particularly in relation to discipline-and-profession specific genres; documenting and 
citing sources, especially in relation to academic standards for their field of study; and 
learning to research literate activities in the discourse communities of their discipline 
and profession. 
 
Learning Outcome #5 
Cultural-Historical Activity Theory: CHATting about Literate Activity (and Other 
Terms & Concepts): 
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Students will be expected to demonstrate familiarity with the terms of Cultural-Historical 
Activity Theory1 and other important terms and concepts – this focuses on the ability to 
use Activity Theory and other concepts as tools to frame writing research and to make 
decisions about new genres and writing situations. Students should be able to use these 
terms to discuss their writing research activity.  
 
Learning Outcome #6 
Uptake and Antecedent Knowledge: Documenting Knowing and Learning: 
Students will be expected document knowledge in new writing situations by clearly 
articulating how existing knowledge and skills have adapted and changed over the 
course of a new writing experience. Students will do this by using their genre research 
skills to document how their writing productions represent both the knowledge gained 
about the genre(s) involved, and the specific adaptation(s) of their existing skills. 
 
Learning Outcome #7 
(Multi)media and (Multi)Modalities: The Forms, Structures, Tools and Modes of 
Writing  
Students will be expected to demonstrate skill at moving content between different 
modes and media. 
 
Learning Outcome #8 
Global, Cultural and Ethical Impacts: Translingual and Cultural Studies 
Approaches to Thinking about Writing:  
Students will be expected to demonstrate the ability to consider the implications of 
diverse cultural, linguistic, and ethical influences on the activities of textual production in 
a global, changing interconnected world, and to produce texts that are responsive to 
these issues within particular contexts 
 
Learning Outcome #9 
Discourse Communities: The Impact of Professional Communities: 
Students should demonstrate an understanding of how written, oral, and digital 
communication is shaped by discourse communities within the studentʼs academic 
discipline and or/professional field. Exploring a range of disciplinary genres will give 
students experience with many different kinds of texts. Students will focus on the 
changes (the affordances and limitations) that happen when they produce content in 
different modes for specific discourse communities.  
 

                                                
1 Re-situating and Re-mediating the Cannons: A Cultural-historical Remapping of Rhetorical Activity: A Collaborative 
Webtext. With Paul Prior, Janine Solberg, Patrick Berry, Hannah Bellowar, Bill Chewning, Karen Lunsford, Liz Rohan, 
Kevin Roozen, Mary Sheridan-Rabideau, Jody Shipka and Derek Van Ittersum (2007). Kairos, 11.3, May 2007. 
http://computersandcomposition.osu.edu/awards/digital.htm 
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Course	  Project	  Overview:	  
 
Reading Response/Discussions: You will complete 
weekly reading responses that analyze assigned 
readings. Reading responses are due at the beginning of 

class and should be a minimum of 
350 words. The reading response 
should demonstrate your 
understanding of the concepts and/or 
theories from the reading, as well as 
make connections to how you might 
apply them to your writing. This will 
prepare you to contribute to course 
activities. Please bring a paper copy 
of your response to class on the day it 
is due. Reading assignments will be 
posted in the Assignments section of 

Reggie Net. 
 
Project 1: Discovering Your Discourse Community 
One of the main goals this semester is that you achieve a greater awareness of the 
various kinds of genres you will need to write within in your academic/professional 
discourse. Thus, the first project asks you to examine one specific discourse 
community. The discipline you choose should be related to a field of study that you are 
pursuing, intend to pursue, or are considering pursuing. 
You will analyze and research the ways that individuals 
in this field communicate in a variety of ways. Your 
research will include interviews and observations of the 
discourse community you are investigating in order to 
better understand the conventions that govern both the 
written and/or verbal texts. You will include genres that 
are used by this discourse community and complete a 
genre analysis of at least one text researched for this 
project.  
 
Project 2: Public-facing Texts 
This project requires you to look at the ways in which 
your field/major/discipline translates its knowledge 
and research to people both inside and outside the 
field. You will read and analyze public-facing texts 
(news stories, books excerpts, etc.) from your 
discipline, written for a general audience. You will 
then compare and contrast these writings with each 
other and with more specialized writing on the topic, 

While	  not	  obvious	  from	  this	  
description,	  the	  majority	  of	  
assigned	  readings	  are	  from	  the	  
Grassroots	  Writing	  Research	  
Journal.	  These	  articles	  are	  
especially	  helpful	  as	  students	  
are	  building	  their	  
understanding	  of	  CHAT.	  	  
Although	  assigning	  reading	  
responses	  is	  a	  flexible	  thing	  (of	  
course),	  the	  goal	  is	  to	  make	  
sure	  that	  the	  journal	  articles	  
are	  fully	  embedded	  in	  the	  
class’s	  discussion	  of	  what	  
writing	  research	  looks	  like	  –	  
which	  is	  a	  core	  activity	  of	  the	  
class.	  

Asking	  students	  to	  do	  research	  
that	  includes	  interviews	  and	  
observations	  allows	  them	  to	  
see	  the	  genres	  that	  these	  
communities	  use	  in	  “the	  wild”.	  
It	  also	  helps	  students	  to	  
understand	  how	  discourse	  
communities	  use	  genres	  in	  
ways	  that	  other	  research	  leaves	  
out.	  This	  provides	  a	  more	  
robust	  and	  nuanced	  picture	  of	  
how	  communities	  use	  genres.	  CHAT	  can	  frame	  the	  analysis	  for	  the	  

texts	  that	  students	  analyze	  in	  this	  
project.	  
	  
If	  you	  feel	  as	  if	  you	  might	  want	  to	  
brush	  up	  on	  your	  knowledge	  of	  
Cultural-‐Historical	  Activity	  Theory,	  
our	  program	  has	  multiple	  
resources:	  
http://isuwriting.com/wp-‐
content/uploads/2012/07/chat_ove
rview1.pdf	  
http://isuwriting.com/grassroots/p
odcasts/	  
https://docs.google.com/file/d/0Bz
H2e3MWzXALa1E1ZklGOEVSUUk/e
dit?pli=1	  
	  

Instructors	  can	  choose	  a	  
variety	  of	  projects	  to	  meet	  
the	  course	  outcomes	  of	  
ENG	  145.	  Our	  open-‐
syllabus	  policy	  provides	  
the	  flexibility	  for	  our	  
Instructors	  to	  create	  their	  
own	  projects	  for	  that	  
meet	  the	  learning	  
outcomes	  for	  ENG	  145.	  	  
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the specialized text will come from an academic journal in the selected 
field/major/discipline. You will complete an analysis with a view toward how information 
is communicated through different genres used in your discipline and for different 
audiences. 
 
Project 3 Portfolio: Research(ed) Article. You will write an academic article that 

reflects an important or controversial topic in your field of 
study that can be published for a “real world” audience. 

The following link includes several undergraduate 
journals from a variety of disciplines 

http://www.cur.org/resources/students/undergraduate_journals/. 
This unit will consist of several productions. You will produce a 

genre analysis of the publication you choose, a detailed annotated bibliography of all 
sources for the article, an abstract, and the article itself. Articles will vary in length, 

depending on the targeted publication; however, the minimum 
expected length for this project is 3000 words. 
 
Project 4: Alternative Research(ed) Project.  

You will select a genre from your anticipated profession 

in which you will write. You may select the modality that best fits 
the trajectory of the project. The topic of the project will also be 
your choice. You will write a proposal for the project, provide 
evidence of research and drafting, produce a final product, and 
write a rationale in the genre of a writerʼs report describing what 
you did and how you met the goals set forth in your rationale. 
 

	  

Grading	  Information:	  	  
This course is set up to teach you less about how to write, and 
more about writing and composing in your discipline. To that end, 
your work in this course will be evaluated according to 
what you can demonstrate that you learned 
about the genres you are writing in, and not 
necessarily on how well you write within the 
features of those genres. The purpose for this is two-fold: 
First, and most importantly, a process-based grading 
system is necessary to remain consistent with the course 
goal of fostering studentsʼ ability to recognize and 

articulate learning. The 
process-based grading 
system is a more consistent 
assessment method for the 

Students	  may	  select	  to	  
write	  articles	  for	  the	  
Grassroots	  Writing	  
Research	  Journal,	  too.	  
This	  is	  a	  genre	  they	  
read	  all	  semester.	  

Students	  trace	  the	  “map”	  of	  their	  genre	  
and	  content	  research	  for	  these	  projects.	  
These	  uptake	  genres	  may	  include	  the	  
genre	  of	  the	  research	  journal,	  the	  
research	  log,	  or	  other	  genres	  that	  allow	  
students	  to	  track	  and	  trace	  the	  research	  
they	  are	  doing	  as	  they	  work	  through	  the	  
processes	  of	  creating	  this	  final	  product.	  
	  
If	  you	  would	  like	  more	  information	  
about	  uptake	  genres,	  our	  WP	  website	  
has	  these	  resources:	  	  
http://isuwriting.com/resources-‐for-‐
teaching-‐in-‐the-‐writing-‐
program/teaching-‐key-‐concepts/	  
See	  the	  “Working	  with	  Uptake	  Genres”	  
section.	  

This	  acknowledges	  that	  while	  
students	  might	  not	  be	  able	  to	  
reproduce	  a	  genre	  that	  
would	  stand	  up	  to	  those	  
created	  by	  the	  discourse	  
community	  that	  uses	  them;	  
we	  do	  want	  students	  to	  be	  
able	  to	  demonstrate	  their	  
learning	  about	  these	  genres	  
and	  to	  know	  the	  ways	  that	  
they	  might	  not	  meet	  the	  
requirements	  of	  the	  genre.	  

While	  not	  evident	  on	  the	  
syllabus,	  the	  final	  production	  
rarely	  represents	  more	  than	  
50	  percent	  of	  the	  project	  
grade,	  reinforcing	  the	  
importance	  of	  valuing	  the	  
learning	  that	  happens	  in	  the	  
process.	  

While	  instructors	  may	  
select	  a	  variety	  of	  
projects,	  one	  project	  
should	  require	  a	  3000	  
word	  minimum.	  
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instructional goals in this course.  Therefore, a process-based grading system provides 
students with additional opportunities to express their learning, a skill that will be 
necessary for success both in the class and the university at large.  By implementing a 
process-based grading system, the assessment component of a course can itself be 
used as instruction.  
 
Assessment Breakdown 
Project 1      10% 
Project 2      20% 
Project 3      20% 
Project 4      30% 
Reading Responses     10% 
In-class assignments    10% 
 
Grading Scale: 
The scale below will be used to record grades for this course. 
   
A = 90-100 (expectations & requirements exceeded) 
B = 80-89 (expectations & requirements met well) 
C = 70-79 (expectations & requirements minimally met) 
D = 60-69 (expectations & requirements inconsistently or not met) 
F = 0-59% (expectations & requirements not met at all) 
 
According to university policy, I cannot discuss grades via email, 
please see me during my office hours or by appointment. 
 

Participation/Assignments/Homework:	  
Students are expected to participate in daily class activities. This includes active 
engagement during class, thoughtful contributions to classroom discussions, and 
coming to class prepared, having completed homework assignments, readings, etc. 
 
Late Work 
Projects will be counted late if they are not turned in at the 
beginning of the class period in which they are due. 
Absence does not extend the due date for assignments. For 
each 24-hour period your work is late, you will lose one 
letter grade. Unless you have extenuating circumstances 
that you can document, no exceptions will be made. You 
may hand work in early. This is an especially good option if 
you plan to be absent the day an assignment is due. Please communicate with me if 
you begin to struggle in this course. Although I want you to be successful, I cannot help 
you if I am unaware of your circumstances. 
 
 
Course Responsibilities: 

FERPA	  protects	  students’	  
rights	  to	  privacy.	  Email	  does	  
not	  provide	  the	  level	  of	  
security	  necessary	  to	  protect	  
students’	  privacy	  rights	  for	  
grades.	  

This	  syllabus	  includes	  4	  major	  
projects.	  Instructors	  have	  the	  
option	  to	  create	  the	  number	  of	  
assignments	  that	  they	  think	  
will	  best	  meet	  the	  course	  
outcomes.	  	  

While	  instructors	  are	  free	  to	  
choose	  the	  policies	  for	  the	  
syllabus,	  including	  policies	  that	  
explain	  expectations,	  like	  late	  
work,	  can	  be	  helpful	  for	  
students.	  
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• ATTENDANCE & PUNCTUALITY will be accounted for at the beginning of every 

class session and are requirements of the course. 
o Your part: For this course, you will be allowed 

two un-penalized absences. Each absence 
beginning with three receives a penalty of 1/2 of 
a letter grade. In other words, if your final grade 
is an “82” (B) for the course, three absences will 
reduce that grade to a “77” (C). If you miss ten or 
more classes, you will fail the course entirely. 
Furthermore, if you are late to the point where you miss ½ the class or 
more, or if you are habitually tardy to class (3 times or more), you will be 
assessed as absent. Those of you who need to miss class for a university-
sponsored activity should notify me with the appropriate documentation (in 
writing) in advance of the absence. In this case, you are, of course, 
responsible for making up any missed work. 

o My part: I am committed to being present for each class meeting and to 
being on time for class. If I have to cancel a class meeting due to an 
emergency or illness, I will notify you via email (and a note will be posted 
on the classroom door) and build in time to be available to help you with 
course projects that you may be working on at the time of the cancellation. 

 
• RESPECTFUL CONDUCT is essential for this class. As adults in the academic 

community, it is expected that we all follow a respectful and appropriate behavior 
code at all times. 

o Your part: In order to develop as a successful student and writer, you 
must be engaged in classroom activities and prepared for each class. 
Should you demonstrate that you are not engaged or prepared by being 
disrespectful or disruptive, you will be warned once, then be asked to 
leave and counted absent for the day. Disrespectful or disruptive behavior 
includes but is not limited to: not silencing/using personal digital 
communication tools during class time, talking over your classmates or 
me, showing hostility toward others. 

o My part: I am committed to being engaged in classroom activities and in 
our activities as a community of writers; as such, I am open to hearing 
opinions that may differ from mine, to listening to 
your views on different subjects, and to 
considering new perspectives on the topics at 
hand. I also understand that 
engagement includes listening and 
thinking. Engagement is not just 
talking. 

o For information on specific behavior 
expectations, please see the ISU Student Conduct Code. 

  
  

This	  explanation	  reflects	  
a	  class	  that	  meets	  two	  
days	  a	  week.	  The	  
syllabus	  template	  that	  
we	  provide	  lists	  
requirements	  for	  three-‐
day-‐a-‐week	  classes.	  

This	  statement	  lets	  
students	  know	  that	  
there	  is	  room	  for	  all	  
types	  of	  engagement,	  
and	  that	  studenting	  does	  
not	  just	  look	  like	  one	  
thing.	  
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• ACADEMIC HONESTY is crucial to the development of students and writers. 
o Your part: Although plagiarism comes in many forms, you are expected 

above all to produce your own work in an ethical and honest way. ISUʼs 
Code of Conduct states that, “Students are expected to be honest in all 
academic work. A studentʼs placement of his or her name on any 
academic exercise shall be regarded as assurance that the work is the 
result of the studentʼs own thought, effort, and study.” 
Violating this code can have serious consequences, 
so please do not hesitate to consult with me any time 
you are uncertain about an issue of academic 
honesty prior to the submission of an assignment. 
Instances of plagiarism will result in a “0” for the 
project; any subsequent violations will cause a 
student to fail the course. For a complete list of 
violations and possible penalties, see ISUʼs Code of Conduct/Academic 
Dishonesty at http://deanofstudents.illinoisstate.edu/students/get-
help/crr/academic-dishonesty.shtml. 

o My part: I am committed to producing honest and ethical work, and to 
helping you learn to do the same. Please do not hesitate to see me if you 
have any citation questions. 

	  	  
Email, phone, and office policy 
Email is perhaps the best way to contact me. I will try to respond to your emails within 
24 hours. Please prefix your email subject lines with "ENG 145". Please visit me during 
office hours for anything requiring an extensive response. 
 
While I have an open door policy during office hours, please email me to schedule a 
time and date for office visits to ensure I'm not meeting with another student at that time. 
 

Accommodations: 
The Americans with Disabilities Act is a federal anti-discrimination 
statute that provides comprehensive civil rights protection for 
persons with disabilities. One element of this legislation requires 
that all qualified students with documented disabilities be 
guaranteed a learning environment that provides for 
reasonable accommodation of their disabilities. I will 
gladly provide accommodations for any student with a 
documented disability. However, I cannot provide accommodations for students without 
approval from the Office of Disability Concerns, and I may not be able to provide 
retroactive accommodations depending upon the situation. Any student needing to 
arrange accommodations for a documented learning 
disability should contact Disability Concerns at Fell 
Hall, 309.438.5853, or visit the website at 

Please	  remember	  
that	  as	  an	  
instructor	  you	  are	  
required	  to	  
provide	  the	  
accommodations	  
that	  disability	  
services	  lists.	  

Some	  instructors	  provide	  
accommodations	  to	  that	  are	  not	  
required	  by	  disability	  services	  in	  
order	  to	  support	  individual	  learning	  
preferences.	  For	  example,	  providing	  
both	  digital	  and	  paper	  copies	  of	  an	  
assignment	  allows	  for	  more	  than	  
one	  reading/note-‐taking	  mode.	  

The	  writing	  program	  has	  
a	  resource	  that	  might	  
help	  if	  you	  have	  a	  
plagiarism	  concern:	  
(could	  we	  provide	  a	  link	  
to	  the	  document	  Nancy	  
is	  creating?)	  
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disabilityconcerns.illinoisstate.edu.  

Mental Health Resources 
Life at college can get very complicated. Students sometimes feel overwhelmed, lost, 
experience anxiety or depression, struggle with relationship difficulties or diminished 
self-esteem. However, many of these issues can be effectively addressed with a little 
help. Student Counseling Services (SCS) helps students cope with difficult emotions 
and life stressors. Student Counseling Services is staffed by experienced, professional 
psychologists and counselors who are attuned to the needs of college students. The 
services are FREE and completely confidential. Find out more at 
Counseling.IllinoisState.edu or by calling 309.438.2655. 
 

Writing Center: 
The Julia N. Visor Academic Center, a division of University College, 
provides free one-on-one writing assistance for any course.  Students 
can receive help with brainstorming, outlining, drafting, revising, 
citations (APA/MLA/AP/Chicago), and grammar.   
 
To schedule an appointment, call 309.438.7100.  
 
The Julia N. Visor Academic Center 
Vrooman 012 (between Manchester and Hewett dorms) 
Mon-Thurs, 8:00 A.M.-9:00 P.M., Fri, 8:00 A.M.-4:30 P.M., Sun, 4:00 P.M.-8:00 P.M. 
www.ucollege.IllinoisState.edu/tutoring/writing 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Students	  can	  use	  the	  
Visor	  Academic	  Center	  
for	  writing	  assistance	  on	  
assignments	  from	  other	  
classes.	  
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Some information that you might find useful: 
ENG 145 is a required course for students for some majors, and you will have students 
from a variety of disciplines in your class. In order for this class to be valuable for 
students, you need to allow them to choose the genres they investigate. Students may 
find that investigating genres that will soon be high-stakes, like the cover letter, will 
serve multiple purposes. Students can choose to use their genre analysis and 
reproduction skills for genres they may need to produce in a way that will bring real-
world urgency to their research and reproduction. Many students will be juniors or 
seniors and well into their areas of study, grounding the course in your theoretical 
constructs will probably not be perceived as beneficial to them. 
 
Students who take ENG 145 might have taken ENG 101 as freshman at ISU, but you 
may have students who have transferred from other universities or junior colleges in 
your class. As such, you canʼt assume that students have any prior knowledge about 
rhetorical genre theory or CHAT, even students who have taken ENG 101 at ISU might 
be two or three years beyond their semester in a 101 classroom. You might create a poll 
to ask students what they know about the key constructs that guide the writing program 
instruction, especially genre theory and CHAT. This will give you a place to begin your 
discussions and will provide you with information to refine your reading list. You might 
want to plan to provide students with the comprehensive course reading list on the 
second week of class and select a GRWJ article focusing on genre theory for the first 
class reading.  
 
Uptake genres are as important for ENG 145 as they are for ENG 101. There are a 
number of genres that you might select to use as your proof-of-learning genres, asking 
students to document how they are learning. You may already have favorites from 
teaching ENG 101. Some alternatives include the genre of the GRWJ, writerʼs memo, 
research log, research journal, or Genre Understanding Sheet (GUS), just to name a 
few. It doesnʼt matter so much the genre that you choose, but more importantly, that you 
are asking students to document in some way how they are learning (rather than what 
they are learning). We think this helps students to be able to act as writing researchers, 
and builds an awareness that can be transferred to other writing situations.  
 
When creating assignments for ENG 145, you might consider how you will balance the 
inclusion of both academic style texts and workplace texts for students to analyze and 
write. 
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          Unit 1 “Discovering a Discourse Community” 

 
One of the things this course aims to achieve is a greater awareness of the various 
kinds of composition (writing) that is demanded in your academic/professional 
discourse. So, in Unit 1, you will examine a specific academic discourse community of 
your choice (discourse analysis). The discipline you choose should be related to a field 
of study that you are pursuing, intend to pursue, or are considering pursuing.  

 
According to James Paul Gee, “Discourse analysis is the study of language-in-use. 
Better put, it is the study of language at use in the world, not just to say things, but to do 
things. People use language to communicate, co-operate, help others, and build things 
like careers, reputations, and institutions. They also use it to lie, create advantages for 
themselves, harm people, and destroy things like marriage, reputations, and institutions” 
(1). Hence discourse analysis in this context entails the study of language and texts 
used within your academic discourse. 
 
Unit Outline: For a comprehensive discourse analysis report you will first consider what 
professions exist in the field of your choice. You will then analyze the kinds of writing 
being done by scholars and professionals in the discipline, the kinds of work published, 
and the relevant journals and genres in the field. You will finally consider the ways in 
which this community interacts in person (conferences, organizations, etc).   
 
Learning Outcomes: At the end of this project I expect that you should be able to: 
 

 Identify various texts and genres produced and 
used within your academic/ professional discourse 
community 
 

 Distinguish between genres in your academic 
discipline and genres in other academic disciplines.  
 

 Demonstrate an ability to make informed decisions 
about various research methods  
 
 Understand how to incorporate source materials 

This	  is	  a	  sample	  assignment	  sheet.	  	  ISU	  
writing	  program	  instructors	  are	  invited	  to	  
develop	  their	  own	  assignments,	  taking	  
care	  to	  make	  sure	  our	  program	  learning	  
outcomes	  are	  addressed.	  For	  more	  
samples	  of	  assignment	  sheets:	  
(Include	  the	  web	  address	  where	  the	  
sample	  will	  be	  located?)	  

Including	  learning	  outcomes	  helps	  students	  
to	  know	  the	  things	  that	  they	  should	  learn	  as	  
a	  result	  of	  doing	  the	  work	  in	  this	  unit.	  
	  
Our	  learning	  outcomes	  can	  be	  found	  online: 
http://isuwriting.com/about/learning-‐goals/	  
	  
Additionally,	  a	  resource	  sheet	  for	  instructors,	  
that	  explains	  our	  learning	  outcomes	  is	  also	  
available: http://isuwriting.com/wp-‐
content/uploads/2014/01/10-‐
1_isu_writing_program_145_information1.p
df	  
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into different texts 
 

 Show an understanding of how written, oral and visual communication is shaped by 
discourse communities within your academic discipline and/or professional field. 

 
 Understand that discourse communities shape the manner in which genres are 

produced for different purposes and different audiences. 

Project Structure: You will submit your project in a folder/binder at the beginning of the 
class period of the due date. Please include the following sections:  
 
Part 1 – Professions 
Compile a list of possible professions within the discipline.   
 
Part 2 - Text Collection 
Identify a genre used in this discipline. This genre can be academic and/or workplace 
texts. You will print at least three samples of the genre so that you will be able to 
analyze the genre, carefully explain it and create a list of its conventions. After collecting 
the samples, analyze the purpose of the genre, its conventions, the ways in which the 
genreʼs conventions help to achieve the textʼs purpose, and how the text represents 
some facet of your academic/professional discipline. You will also need to explain the 
differences between the samples you have analyzed, if any, or the reasons why there 
are no differences. Your final observations in this summary should consider what these 
examples, taken together, demonstrate about your field.  
 
Part 3 – Interviews/Observations 
Once you have identified collected samples and analyzed a 
genre from your selected discipline, you need to arrange an 
interview with a member of the discourse community that 
uses this genre. Your objective in the interview is to gain 
information about how the genre you have selected is used 
within the field by an individual who is experienced using the 
genre. Your interview questions and the responses should 
be handed in with your project. As a result of the interview, 
you should be able to explain how the genre is used 
specifically within this discourse community (and this may 
vary from the ways you understood the genre to be used as 
a result of your genre analysis).  
 
Part 4 – Proof of Learning Report: 
After your project is completed, you will write an insightful analysis of what you have 
learned from completing this in-depth research into your field of study, honestly 
explaining how you proceeded in the writing of your project, and evaluating how well you 
think you executed the different parts of the Discourse Analysis.  You will also make 
some comments about your successes (and, perhaps, failures) in conducting this type 
of exploration, including specific references to parts of your project. Lastly, explain the 

Asking	  students	  to	  
interview	  or	  observe	  
members	  of	  the	  discourse	  
community	  that	  uses	  a	  
genre	  should	  help	  students	  
to	  see	  how	  genres	  are	  used	  
by	  different	  communities	  
in	  nuanced	  ways	  that	  may	  
not	  be	  obvious	  through	  
other	  types	  of	  genre	  
research.	  
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things you learned about your discipline that you did not know before this project.) 
Please consider the following: 

 
- Documenting your Learning: Make insightful comments on what 
you have learned (or you had hoped you would learn with this 
project but you did not, and why) from completing this assignment. 
How did what you learned change your understanding of the 
researched discipline? 
 
- Documenting your Research: Demonstrate the ways in which 
you engaged with your research (Explain your research path, what 
did you do? How did you collect your research? What steps did 
you take as you were working your way through this project? 
Make your process clear enough that one of your classmates could 
read your research notes and follow the path that you took. You 
could think of this as a map of your research. (You should also 
include enough detail that your could write an annotated 

bibliography from the materials included in your research journal.) Make specific references to 
the ways you used the research you selected in your project. 

 
- Self Evaluation: Honestly evaluate how well you think you 
executed the different parts of this project. (Should you have done 
more research? Consulted more specialists in your field? Read more 
samples of your genres? Started working on your project earlier? 
Etc.).  
 
- What seem to stand out as the most important thing to remember 
about this unit? What prior knowledge do you have that might help 
you complete this unit? What kinds of writing do you associate with 
the kind of writing that you were asked to do for this unit? How did 
what you learned change your understanding of your discipline? 
 

Notes on the requirements for Unit 1:  
Your project may be slightly shorter or much longer than 10 to 12 pages of original 
writing, in addition to the text collection. Even though I have given you an approximate 
page total, your goal is to clearly describe your findings (in other words, please provide 
specific details).  
 
The challenge of this project is staying organized while conducting in-depth research. 
Devise a system early to keep your information organized, and talk to me if you have 
any questions or concerns about how you will manage your project. 
 
 
 
 

You	  can	  ask	  students	  to	  think	  
about	  how	  they	  are	  learning	  in	  
a	  variety	  of	  ways.	  We	  don’t	  just	  
want	  to	  know	  what	  students	  
have	  learned,	  but	  how	  they	  are	  
learning.	  

In	  asking	  students	  to	  document	  
their	  research,	  we	  are	  asking	  
them	  to	  be	  intentional	  about	  
the	  decisions	  they	  make	  as	  
writing	  researchers	  and	  to	  
show	  us	  their	  processes.	  

Sometimes	  students	  fall	  
short	  in	  their	  productions,	  
but	  they	  also	  may	  realize	  that	  
there	  are	  obstacles	  that	  
constrained	  their	  production.	  
This	  information	  is	  valuable	  
as	  instructors	  compare	  the	  
final	  production	  with	  the	  
things	  that	  students	  have	  
learned	  about	  the	  target	  
genre.	  


