Writing Program Annual Report – 2014

	
  
Introduction:	
  Overall	
  Program	
  Goals	
  for	
  2014	
  
Goals	
  for	
  2014	
  Program	
  Development	
  
The following list includes the primary program goals we set for 2014 in the beginning of spring semester of
2014.
•

•

Complete the ENG 101 program-wide assessment and develop different plans to mine this data for
useful materials.
o We have definitely done this work. We have draft reports for both the 101 and 145
program assessments, and we’ve continued an additional assessment project (focusing on
student self-assessment) was also carried out in Fall 2014. We’ve published these reports
on our Writing Program website: www.isuwriting.com
Continue our Program Coalescence (which assesses our teaching from the faculty perspective and
documents the types of activities that our courses include). For the first time this year, we’d like to
create a plan that clearly documents the areas we’d like to consider – both areas where we
document the coherence of our program, and areas where we can continue to make progress.
o We have engaged in two activities related to this goal:
§ Firstly, our Let’s CHAT podcasts have focused on areas we identified as important
for our program’s coalescence.
§ We have also used data from our Fall 2014 assessment projects to determine
which Writing Program concepts students seem to be taking up and how this
knowledge is impacted their assessment of the course and of their own learning.

In addition, we plan to use the data we’ve collected to create new program
learning outcomes in spring 2015 – these will then lead to a more coherent
connection between the learning outcomes and our goals for program
coalescence.
Design and make public our new “Research Resources” materials, which should include a project
to make “writing research” data available to ENG 101 and ENG 145 students (we’ll be presenting
on this topic at the 2014 CCC Conference in March 2014).
o Our work on this project has been somewhat ambiguous in 2014. We have continued to
provide professional development for instructors on topics like “creating writing
researchers” and “rigor in research assignments.” However, we’ve not advanced as far as
we’d like in the area of creating research resources for students. However, we did
complete a meeting with the Milner Library staff, with the goal of creating a more robust
set of resources (which will live on the Milner Library website) See Appendix
H for
information on this project.
Complete the first edition of our Writing Researcher’s Commonplace Book
o This project definitely didn’t move forward in Fall 2014. Although we did have several
meetings about this project with different groups, the project will require a significant
time commitment for the Writing Program Director, and so has been incorporated in her
2015 sabbatical request (approved).
Finalize plans for our Fall 2014 Speaker Series (guest Jody Shipka).
o Jody Shipka’s visit was an unqualified success. Her work is very innovative, and as a
result discussion with Jody sparked many discussions. See Appendix N for a Flyer from
Jody’s visit.
Make progress on our Collaboration with the Visor Center relating to mentoring 101 students.
o We have remained in discussions with the Visor Center.
o Our own work to create one-on-one session training for our instructors has advanced
significantly.
o One new activity related to this goal is a project we’ve begun with Paul Downey, the
Associate Director of Inter-Collegiate Athletics. As part of this project, selected M.A.
level writing consultants, trained by our program, will be hired by the Athletics program
to provide one-on-one and small group assistance for students taking ENG 101 and ENG
101.10 in fall 2014. We’ve also discussed using these same instructors to begin a “writing
workshop” program for new student athletes in summer 2014.
§

•

•

•

•

•

Complete additions to our instructor resources, including:
•
•
•
•
•
o

o
o

o

	
  

Formative assessment
Summative Assessment
Global Communications and Writing Research
Lesson Planning
Teaching Students to do writing Research

We have begun work on these resources. Most specifically our Let’s CHAT program
podcasts (we’ve complete a total of 8 one-half hour podcasts during 2014) have focused
on these as well as other issues.
In addition, we’ve added to our training resources (for use during our new-instructor
orientation) in these areas as well.
We hosted an experimental teaching group that focused on “uptake genres” – members of
that group are going to be presenting at the CCC conference in March 2014 (with Writing
Program Funding).
We provided for these topics as a focus of our Fall 2014 Writing Program Summit.
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•

•

•

•

Begin to create and publish articles and articulate the various innovations of our Writing Program.
o We successfully applied for and won the CCC Certificate of Program Excellence in 2014,
which included producing a 20-page summary of our program goals and activities (see
Appendix A). This award will bring a significant amount of recognition to our program.
o We had multiple opportunities to promote the work of our Grassroots Writing Research
Journal during 2014. At the CCC Conference in March 2014, at the WPA conference
(which we hosted here at ISU) in July 2014, and at the computers and writing conference
in June 2014.
Begin implementation of our Longitudinal Assessment Plan (Spring 2013)
o This project has moved forward. A group of 125 students have been identified as contacts
for our longitudinal assessment. The project will begin with work students completed in
their spring 2014 ENG 101 or ENG 101.10 courses, and will follow through with an
interview each spring for 4 years. We plan to apply for grants to help us fund this project,
but the first year of interviews (Spring 2015) has been funded with Writing Program and
Departmental funds.
Make progress on the various research projects we’ve begun with the College of Business and with
Heartland Community College.
o The heartland community college joint project is still in the works, but has not evolved
significantly in 2014. We plan to meet again with our Heartland colleagues in spring 2015
to compare the developments in both of our programs.
o The COB research project has moved forward. We completed a survey of COB instructors
that asked for information about the writing projects they assign and how they grade,
along with asking for sample assignments. We’ve received more than 25 responses to
date. In spring 2015 we create a report from this information for the COB, as well as a
handout that instructors can use in ENG 145.13.
o We’ve also begun a project with Jonathan Rosenthal from the ISU Provost’s office, to
complete a similar kind of project with instructors who teach “writing-intensive” course
in the general education program at Illinois State. This data (and the COB data) can be
used to help us improve instruction in ENG 101 and 145 courses, but can also be used to
help us share data about student learning with the instructors who teach these courses.
Organize the data that we’ve collected into a “5 years of Writing Research at ISU” report that we
can place on our website.
o We expect this project to be ready by May 2015. In particular, we’d like to make use of
data from our three completed assessment projects, and our ongoing longitudinal
assessment project.

Additional Activities
In additional to our stated goals, there were several other projects that became important to us in 2014.
They include the following (which are described in more detail in the report):
•

•

•

•

	
  

The ongoing development of our ENG 101.10 course and our training for ENG 101.10 consultants.
o This project has been very successful in 2014. More information on the development is
available in our report and in the Appendices.
Program Podcasts specifically designed to be used by our undergraduate students
o We completed two of these podcasts in Fall 2014. We also recruited more than 30
students (through a marketing campaign developed by Michelle Wright) who are
interested in participating in our podcast series for students in Spring 2015, with another
130 people listed as possibly interested in the project.
Student Diversity Recruitment project.
o This project has been going well, and we’re really excited about its potential. See report
for more details.
Hosting the WPA conference in Summer 2014
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•

o Done – and we feel done very successfully. See report for more details.
Further development of the Criticay Inquiry Ambassador program
o This project is ongoing. While we are still in initial stages of this program, it’s goal is to
have instructors in English and Communications work with Milner Librarians to think
about, document, and assess what students are learning in these first-year courses, and to
develop strategies to help students understand and bridge knowledge and skills from one
course to another, and to their later general education courses and courses in their
majors.

Advisory Bodies
The following groups help to shape and develop the Writing Program’s activities:
The Writing Program Leadership Team: The WPLT Committee is the advisory body for the Writing
Program. The committee includes the Center for Writing Research and Pedagogy Research
Assistants, the Writing Program Assistants, the Director, and the Assistant Director.
The Critical Inquiry Committee: The Critical Inquiry Committee also acts as an advisory body for
the writing program. Headed by the Dean of Undergraduate Studies, Sally Parry, the committee
includes members from the Writing Program, the Speech Communication program, and the Library.
The Writing Committee: The Writing Committee serves as a departmental advisory body for the
Writing Program. Committee members focus on reviewing our annual reports and our goals for
each year and making suggestions for improvements and connections with the department and the
larger university populations.

Affiliated Organizations
Julia N. Visor Center: The Visor Center works with undergraduate writers and so continue to be a
potential source of collaboration for us.
The Milner Library: We continued our relationship with Jennifer Sharkey, the lead instructional
librarian at Milner. Our work with Milner focuses on three areas: (1) Developing resources for
students, (2) Developing resources for instructors, and (3) research students’ information literacy and
using collected data to improve our resources.
College of Business: We formalized our relationship with the College of Business in 2014, working
to created a clear relationship with the COB curriculum committee and with Timothy Longfellow,
Associate Dean in the College of Arts and Sciences.
(Potential New Affiliate) Athletics Study Center: We’ve been in contact with Paul Downey the
Associate Director of the Center. Our 2015 goals include creating a more clear relationship with
student athletes who are most likely to take ENG 101.10. This includes connecting the tutoring we
do in ENG 101.10 to the tutoring that the Athletic Study Center does.

Publications
As we’ve developed our goals for the Writing Program, we have developed the following publications to
serve as the core texts that help us to meet student and instructor goals, as well to serve targeted populations
outside of the writing program that we’ve identified.
•

	
  

The ISU Writing Website: www.isuwriting.com. The ISU writing website is a “quick look” space
for readers to find out about new programs and events, and to get materials. It was originally
designed to serve the instructors in the writing program specifically, but our goal is to extend the use
of the site to writing instructors in other programs (and potentially citizen writing researchers). In
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•

general, this site is not targeted to students, although it is open and accessible to them and they do
use resources from this site (such as podcasts, videos, handouts, and archived issues of the GWRJ.
The Grassroots Writing Research Journal: This journal is designed to provide a venue for writing
researchers of all kinds – within and outside of the university. Expansion of our author-base and
creating resources for authors within and beyond the writing program are important goals. Our longterm goals for this text (and the website we are planning for 2013) will be to serve the following
audiences (and promote their use of and contribution to the journal):
•
•
•
•
•

•

•

•

•

•

Instructors in the Writing Program
Students in the Writing Program
Students who have participated in the Writing Program who are moving on to other
kinds of writing situations in and outside of school
Citizens locally and regionally who are engaged in interesting and challenging writing
practices
Writing instructors and students in other programs (nationally and internationally)

The ISU Writing Archive: in 2014 this site will be incorporated into a newly reorganized
www.isuwriting.com site. We will continue to have sample course plans and research resources,
but they won’t be saved on a separate site.
Let’s CHAT podcast Series: This digital publication is produced 3-4 times each semester. The goal
of our podcast series is to give busy instructors a resource that let’s them “keep up” with new
developments in writing pedagogy, specifically in the writing research, genre studies and activitytheory approaches to teaching writing which are the focus of our program.
Teaching Resources: We also continue to develop specific resources to serve teacher and student
needs in the Writing Program. This year our goal has been to develop print-based resources that are
useful for instructors beyond the introductory materials we provide for new instructors. We’ve
focused on two different categories of handouts – one set is designed to explain important concepts
to writing instructors, and the other set is designed to provide explanations to students. For both
categories, the goal is for the texts to be usable across different sections of the course (which are
taught differently). These resources are published on the www.isuwriting.com site.
Research & Reports: The Writing Program is continually engaged in different kinds of research and
data collection to help us better understand our various constituencies. Reports are generally
published on our www.isuwriting.com site.
ISU Writing Instructors on ReggieNet: This site, developed in 2013, allows us to post resources for
instructors that we don’t want to make available to the public. Our goal now is to create
descriptions for these resources for our www.isuwriting.com site, with links that only allow access
to our instructors (so other viewers can see and read abstracts of available resources, but only our
instructors can see password protected materials). This also allows us to highlight resources for ISU
students on our site, but without allowing them to link to materials that may not be appropriate for
students.
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Section	
  I:	
  Spring	
  Semester	
  2014	
  	
  
Program Staff for Spring 2013
Members of the Writing Program Leadership Team Committee:
•
•
•
•
•
•
•
•
•
•
•

Joyce Walker, Director
Nancy McKinney, Assistant Director
Maegan Gaddis, Office Manager
Summer Qabazard, Community Outreach
Emily Johnston, K-12 Outreach
Elizabeth Williams, 101 Coordinator
Laurenn Jarema, 101.10 Coordinator
Chereka Dickerson, 145 Coordinator
Chamere Poole, Professional Development Coordinator
Ryan Edel, Technology Coordinator
Meghann Meeusen, Grassroots Writing Research Journal Associate Editor

NOTE: For Semester Reports for each WPLT graduate team member, See Appendices B
(spring 2014) & P (fall 2014).

Consultants
The Writing Program uses graduate assistants as consultants to work on specific tasks additional to our WP
team positions. In the Spring of 2014, we worked with consultants on various tasks:
•

Julie Bates, Laura Skokan, Hilary Selznick, Thaddeus Stoklassa : These M.A. & Ph.D.
level students all worked as Assistant Editors for the Grassroots Writing Research journal
spring 2013.

Activities During Spring 2014
The Spring Professional Development Event (Writing Summit program available in Appendix C)
We continue to use our “Writing Summit” model for the professional development days at the beginning of
each semester. These events have been well-received, with 87.50 of surveyed participants rating the event
in the top three categories and 0% indicating that they didn’t find the event useful (see graphic below, and
for full the survey, see Appendix D). However, we had a small sample size for this evaluation. Additionally
our number of instructors ranking the Summit in the highest two categories went down – from 67% to 50%.
Further, our “felt sense” of the event in the spring (and the comments from the survey supported this), is that
attendees were looking for something “fresh” and different. The format for the Summit had been the same
for two years, so we decided, for Fall 2014, that we’d change the format to give instructors more chance to
actively participate in the sessions. See fall 2014 section for more information on the change we’ve made to
the Summit.

In spring 2014, we focused on a range of issues, including promoting rigorous research

practices, using the Grassroots Journal effectively, teaching CHAT and genre studies concepts, and
considering alternative assessment practices.
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Restructuring of ENG 101.10
In Spring 2014, we finalized our plans for a full re-design of ENG 101.10. This included significant changes
in the format of the course, the ways that M.A. consultants interact with students, and the ways that students
and consultants interact with each other. In spring 2014 we met with all of the selected instructors for the
course (we specifically selected instructors that either requested the course or that we felt had specific skills
that could make them effective instructors for this audience of students, who differ from ENG 101 students in
some significant ways. In our report from Spring 2014 (see Appendix Q), our 101.10 Program Coordinator,
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Laurenn Jarema, advocated for a number of specific changes. Our restructuring plans involved some of the
following activities:
•

o

Key knowledge we gained from this work included a better sense of why students take the
course (to get “extra help” and because they don’t feel they are very strong writers).

o

While the majority of students survey thought the extra class sessions were useful, 29%
thought they were not useful. This is a key reason for our restructuring, because we felt this
number significantly higher than it should have been.

o

Additionally 45% of the students we survey felt that the one-on-one sessions they attended
were not useful for their success in the class (these we mostly students who attended only
“how are you doing” kinds of sessions, rather than sessions they set up with the consultant
to cover particular information. Moreover, more than 30% of the students actually noted
that they didn’t attend any one-on-one meetings.

o

Nearly 40% of students could not recall a single concept or activity from the consulting
session helping them with the course. The other students who were able to recall useful
elements focused on going over assignments and learning about how to study various
genres.

o

Surprisingly, 82% of the students said they would recommend the course to another student
– that is, they found the instructors (whom we carefully selected) to be excellent, but the
extra sessions to be less than valuable.

•

Based on this information, and feedback from the Fall 2013 consultants, we developed a new
structure for the course, that focused on two parts – (1) Study groups that were designed to focus on
the work students were doing in the course, with a great deal of feedback from students about how
to focus the study groups; and (2) an increase in the required one-on-one sessions students attend
during the semester.

•

We built several types of online record keeping structures that would take the place of individual
connections between the consultant and the instructor of each course.

•

	
  

We completed surveys and interviews of both students and consultants in order to get a better sense
of what students need in the course and what consultants need in terms of training to be effective in
their work with students.

o

Instructors created weekly “study guides” for students that helped the study groups to focus
on goals for the group study sessions.

o

Consultants created weekly notes that they could use to remind students about what they
had learned and how that learning might be applied to projects throughout the semester.

We also restructured the assessment practices for the course:
o

5% of course grade reserved for students attending sessions

o

Students required to attend at least 3 one-on-one sessions

•

We then held various group and one-on-one meetings with instructors to explain the new course
structure, including sessions where we talked about the study guides and what that genre might look
like.

•

We developed training sessions specifically designed to help consultants work in one-on-one
sessions, but also to help them better understand how to encourage students to think through and
make their own “learning plans” throughout the semester (More on this in Appendix Q).
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Restructuring and Continuing Professional Development Resources:
In Spring 2013, we focused on revisiting our professional development resources. While some of our
practices have been very successful, other activities and resources get little use – events are not wellattended, and resources from these face-to-face events are not recorded in ways that make them available to
instructors who can’t (or choose not to) attend face-to-face events. Our review led us to keep certain aspects
of our Professional Development intact, while dropping or altering other events.
•

•

•

•

•

•

	
  

	
  

Ongoing Instructor Assistance: The one-on-one assistance we offer instructors during the spring
semester remained the same as in previous years. Spring semester is less hectic than fall for our
program course coordinators in 101 and 101.10 (because we have less inexperienced instructors to
work with during these semesters). The 145 coordinator usually has between 3-5 new instructors
and the 101 coordinator works with between 10-12 new instructors during Spring semester (we
don’t have new instructors for 101.10 in the Spring semester). However, we continue to offer
assistance to all the writing program instructors – with advice on course issues, etc. We particularly
focus on ongoing assistance for 1st year Ph.d. instructors, who are completing their 2nd semester of
teaching each spring semester. The Director, Assistant Director, and Program Course Coordinators
provide most of the one-on-one mentoring to instructors, but all of the WPLT does some of this
work. This work comprises a significant portion of the work hours for these three Writing Program
Assistants (see semester reports for more information – Appendix B).	
  
Tech Time Sessions: Ryan Edel, the Technology Coordinator offered fewer of these sessions in the
spring semester, while increasing offering of one-on-one meetings for instructors, as we attempted to
move instructors away from the “STV 250” folder system and towards use of the new ReggieNet
system. Ryan also worked to add tech resources to our program blog (see www.isuwriting.com).
The Writing Research Colloquium (ongoing, each spring): The Writing Program held our
annual Grassroots Writing Research Colloquium, on Tuesday, March 4th, from 7-9pm,
in Stevenson Hall 401. The Colloquium promotes student research in the study of writing practices
and will feature presentations from several speakers discussing their work. Speakers included both
graduate and undergraduate authors for the Journal: Vanessa Garcia, Kylie Wojciechowski, Jeff
Reints, Irene Taylor, and Eric Longfellow (see Appendix O for a flyer for the Colloquium). A video of
each presentation (including the Q&A portion) is then made available on our program website.
(http://isuwriting.com/grassroots/writing-research-colloquium/)
Grassroots Journal: The Grassroots Writing Research journal is one of the most important activities
we focus on each semester. We have this process fairly structured at this point; We followed our
established practices for the publication of issues 4.2 and 5.1 (note: The semester report from the
Associate Editor, Meghann Meeusen outlines our production schedule).
Let’s CHAT Program Podcasts: Our Let’s CHAT podcast series was named for one of our key
program concepts, Cultural-Historical Activity Theory (CHAT). Our program differs from many
general education writing programs in our active use of current research and theory in Writing
Studies (and related fields that research learning and literacy), as well as our own Citizen Writing
Research. We use research in genre studies and CHAT, research on learning transfer and cognition,
as well as other kinds of research and theory. Our podcast series helps to bring together interested
members of our community to talk about praxis—how the theories and research we read can make
their way into our daily practice as writers, and as people who need to share our knowledge with
others. In Spring 2014 we created 3 new podcasts, available on our program website:
http://isuwriting.com/grassroots/podcasts/
Collecting and sharing detailed course plans for ENG 101 and ENG 145: Each year we collect a
range of course plans for ENG 101, which are usually gathered from the extensive course plans that
instructors create as part of their work in ENG 402. However, in spring 2014, we began to also
collect sample course plans for ENG 145 and 145.13. The goal is for all of these course plans to be
available for instructors through our reggienet site, but also that some “simplified” course plans will
be made available on our program website – so that instructors from other programs, parents, and
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•

•

•

students can review course plans that are representative of our program learning outcomes, but also
show the diversity of the different sections of the course.
Program Website (isuwriting.com) and other Social Networking Sites: Also in spring 2014 we
restructured our program website to create ease of use and accessibility for our instructors, as well
as for additional audiences (students, parents and other writing instructors). Ryan Edel (Technology
Coordinator) did a great deal of the work for this project.
Grassroots Writing Research Journal: Our work publishing the journal continued in Spring 2014,
with several specific editorial projects in addition to our regular reviewing and editing work:
o Creating a system for Voluntary Reviewers (in addition to the reviewers who were paid as
consultants and the reviewers who were part of the ENG 402 course).
o Creating a more organized excel spreadsheet to track articles as they move through our 3tiered review process.
o Creating style guidelines to give to authors.
o Creating marketing materials for the journal to help us recruit authors from outside of our
ISU community.
Experimental Teaching Group: Experimental	
   Teaching	
   Groups:	
  Each	
  year	
  we	
  try	
  to	
  form	
  at	
  least	
  one	
  
experimental	
  teaching	
  group	
  that	
  focuses	
  on	
  an	
  issue	
  of	
  interest	
  to	
  our	
  program.	
  We	
  have	
  two	
  goals	
  for	
  
these	
   groups:	
   (1)	
   to	
   create	
   ideas	
   about	
   best	
   practices,	
   and	
   (2)	
   produce	
   materials	
   and	
   resources	
   for	
  
teachers	
  and	
  students	
  to	
  use.	
  In	
  addition,	
  these	
  groups	
  are	
  encouraged	
  (and	
  supported	
  in	
  their	
  efforts	
  to)	
  
publish	
  or	
  present	
  this	
  work	
  at	
  a	
  range	
  of	
  conferences.	
  In	
  spring	
  2014	
  a	
  group	
  of	
  instructors	
  worked	
  on	
  
issues	
  of	
  transfer	
  and	
  uptake.	
  	
  They	
  applied	
  and	
  were	
  accepted	
  to	
  present	
  at	
  the	
  CCCC	
  conference	
  in	
  2015	
  
(“Teach,	
   Transform,	
   and	
   Talk	
   for	
   High	
   Road	
   Transfer:	
   Uptake	
   Genres	
   Helping	
   Students	
   Articulate	
   How	
  
They	
  Mediate	
  Writing	
  Development”).

Community-Outreach Projects
In Spring 2013 we spent some significant time considering the potential populations outside of the Writing
Program instructors and students with which want to interact. Groups include the following:
•

•

•

	
  

Undergraduate Writing Research Fellowship: The UWRF program funded two students with
scholarships ($500.00). Vanessa Garcia and Kylie Wojciechowski. In return for the funding, these
students created extended writing research projects, presented the work at a colloquium in April,
2013, and produced articles for the Grassroots Journal on the research topic. These scholars also
participated in the Writing Research Colloquia and spring 2013.
Writing Research Colloquia Series: We also began an annual event, in which Grassroots authors
we asked to “reprise” their articles, talking about their ongoing understanding of the article they’d
produced, and new knowledge they might have gained about the topic since the writing of the
original article. Our Grassroots Writing Research Scholar, Abby O’Ryan also presented on her
research at this event. Further, we were able to videotape the talks and then make the videos
available on our ReggieNet site, so that teachers can use the talks in coordination with the articles in
future semesters.
Community Writing and Community Writing Research for the Grassroots Journal: This ongoing
effort includes a range of activities designed to bring authors and “citizen writing researchers” from
a range of different areas (and literate activity systems) to share knowledge with our writing program
in various ways. In 2014, these efforts included the following:
o Inviting guest speakers to our Writing Program Summit: In spring 2014 this included
inviting Anne Shelly (Milner Research Librarian) to present work at our Spring 2014
Summit.
o Inviting Local Community Members to participate in our ½ Mile Project: In spring 2014
this included working with local chef Lindsay Bachman, who visiting with an ENG 101
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•

class in spring 2014 (you can visit our website for more information:
(http://isuwriting.com/grassroots/half-mile-writing-research/), and then interviewing Lindsay
for our Grassroots Writing Research Journal (To be published in our Fall 2015 5.2 issue).
o Encouraging writing researchers beyond our writing program to publish in the Grassroots
Writing Research Journal: In issue 4.2 (spring 2014) this included an article by Amanda
Rinehart, an Assistant Professor and Research Librarian at Illinois State University. We are
also actively promoting possibly publication to other groups, including (a) graduate student
in Rhetoric and Composition – through the editors table at the CCC Research Network
Forum, and (b) other student authors – through promotion of the journal to instructors as
other colleges and universities.
K-12 and Community College Outreach projects: In spring 2014 we presented (for the third year in
a row) at the 2014 “Celebrating Language Arts” conference in Wheaton, IL.

Writing Program Research Projects
•

•

101 & 145 Program Assessments: In Fall 2013 and then spring 2014, we completed program-wide
assessments for both ENG 101 and ENG 145. We learned a great deal from these assessments, and
are using the data to further our development efforts for the program. Reports on both assessments
can be found on our program website: http://isuwriting.com/about/research-and-reports/ . However,
we are still working to find ways to make this data available (as part of a project to offer raw writingresearch data to students and instructors in writing program courses), and to produce articles that
outline some interesting findings that we think may be of value to the scholarly community in
writing research (reports on our Assessment projects can be found in Appendices E,F, & G).
College of Business Faculty Survey: In spring 2014 we began work on a survey designed to help us
discover the types of writing instructors assign in COB courses, and to (hopefully) gather sample
assignments and projects that we can use to develop our curriculum for ENG 145.13, as well as to
create a database of resources that instructors and students can use to better understand the literate
activity systems they may encounter as students in COB courses.
Research Presentations: Members of the Writing Program presented at the WPA Conference In
July, 2014, and a group will also present at the CCC Conference in Tampa, FL in March 2015.
Groups of instructors presenting WP research and pedagogy at conferences can apply for additional
funding from the Writing Program. Availability of funding is dependent on the numbers of
instructors applying, but we’d very much like to encourage conference participation by our NTT
faculty in 2015. Writing Program Leadership team members presented at the CCC Conference in Las
Vegas, NV.

Internal Housekeeping and Organization Projects
Reorganizing our record-keeping: We engaged in a wide range of projects designed to organize
our work in the writing program so that we can (1) regularize our semester tasks so they are more
consistent, (2) keep better records of our ongoing work, and (3) to help the Writing Program (overall)
to manage staff transitions with less loss of time and knowledge. All members of the Writing
Program staff helped with this reorganization. This is probably one of the most significant projects
we worked on in 2014. We’ve already begun to see positive results in our workflow from this more
organized structure.
Reorganizing our website maintenance schedule: Our efforts here involved planning for ways that
each Writing Program team member can help to keep track of updates to our website and create
and share information with our various audiences.
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Planning to Host the 2014 WPA Conference
We have been working on our task to host the WPA conference since the fall of 2010. However,
in spring 2014, work for the conference became more significant and pressing. During spring
2014, Writing Program Staff did the following activities:
•
•
•
•
•

	
  

Planning for Workshop, Institutes and Conference Sessions
Planning for Hotel, Meals, and Local Attractions
Planning for Special Events
Planning for conference registration (hotel and dorm) and special needs of conference
attendees
Building the conference website
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Section	
  II:	
  Summer	
  Semester	
  2013	
  
During the summer session in 2014 there were several projects that continued from Spring semester. We
used graduate students as consultants for a range of projects.

Consultants
Jeff Reints (New Instructor Orientation); Evan Nave and Moria Torrington (ENG 101.10 Consultant training
and course planning); Emily Johnston, Summer Qabazard, Jessica Young (WPA Conference); Meghann
Meeusen, Julie Bates, Hilary Selznick, and Thaddeus Stoklassa (Grassroots Writing Research Journal);
Summer Qabazard, Laura Skokan, Katie Stein, Evan Syverson, Chamere Poole, Deb Riggert Keiffer (Eng 101
Assessment); Chamere Poole and Michelle Wright (Writing Program Summit for Instructors).

Summer Tasks
•

Summer Preparation for New Instructor Orientation: The summer preparation for our New
Instructor Orientation (which takes place each August, in the two weeks before the semester begins)
requires a significant portion of summer work hours. In summer 2014, the following activities took
place:	
  
• Revision to our Instructor’s Guide	
  
• Compilation of a range of resources for new instructors	
  
• Implementing and reviewing our New Instructor Survey to learn about the experiences
and knowledge of the new instructors	
  
• Answering questions, via phone and email about the program and the expectations for
new instructors	
  
• Planning and organizing the actual schedule and activities for the orientation	
  
• Finalizing the restructuring of the ENG 101.10 course.	
  
• Creating resources for the 101.10 consultant training	
  
• Organizing catering and other logistical support to make sure participants are
comfortable and able to focus on the intense work of the orientation week.	
  

•

Planning for Fall 2013 Writing Summit: Since the Fall Writing Summit (our main professional
development for returning and new instructors) takes place on the two days prior to the start of the
semester, some of the planning for this event takes place in the summer. Summer work usually
includes contacting presenters, finalizing the program, ordering food and organizing the spaces.
However, it also includes a final review of new resources, and work to make sure the resources are
available and in place before the event begins. We also always put together a folder of new
information for participants, so production and copying of materials is part of our work as well. For
Fall 2014, we created a new plan for our Summit, designed to make the sessions more interactive
and involve the instructors in more open-ended discussions of our writing program work.	
  
Resources for ENG 101 and 101.10 Instructors: Each spring we develop a list of the new resources
we want to put into place by fall. The summer is a time when some writing program team members
(mostly the Director, but with assistance from the team) work to create new resources. 	
  
Redesigns to www.isuwriting.com: Placing resources onto our website, removing old information
and updating pages is ongoing work.	
  
Research Presentations: Members of the Writing Program team, Julie Bates and Michelle Wright
presented at the WPA Conference in summer 2014.
ENG 101 Assessment Review: During summer of 2014 we hired several writing program instructors
to participate in our review of our ENG 101 program assessment (more information is available in
our assessment report – Appendix F)

•

•
•
•
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•

Hosting the WPA Conference, July 2014: Our estimate is that the WPA conference required more
than 800 work hours from various members of the Writing Program staff (in particular, Joyce
Walker, Summer Qabazard, Emily Johnston and Maegan Gaddis), with an additional 50-100 hours
contributed by volunteers. Writing Program Staff and volunteer from among the English Department
faculty, staff and students all participated to help make the conference a success.
o
o
o
o
o
o
o
o
o
o
o
o
o
o

	
  

Irene Taylor
Kristi McDuffie
Barbi Smyser-Fauble
Eileen Bularzik
Jessica Young
Rob Rowan
Julie Bates
Michelle Wright
Jeff Reints
Deb Riggert-Kieffer
Elizabeth Jones
Diane Smith
Amy Robillard
Angela Haas
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Section	
  III:	
  	
  Fall	
  Semester	
  2014	
  Activities	
  
Program Staff for Fall 2014
Members of the Writing Program Leadership Team Committee:
•
•
•
•
•
•
•
•
•
•
•

Joyce Walker, Director
Nancy McKinney, Assistant Director
Meagan Gaddis, Office Manager
Jeff Reints, ENG 101 Coordinator
Evan Nave, ENG 101.10 Coordinator
Deb Riggert Keiffer, ENG 145 Coordinator
Kate Browne, Technology Coordinator
Michelle Wright, Professional Development Coordinator
Julie Bates, Grassroots Writing Research Journal, Associate Editor
Summer Qabazard, Community Outreach and Writing Research Development
Emily Johnston, K-12 Outreach, Student Research Resources, Writing Research
Scholarship program, and Writing Program Speaker Series

Note: For Fall 2014 semester reports for all graduate WPLT members, see Appendix P.

Consultants
In Fall 2014 the Writing Program used consultants the Grassroots Writing Research Journal:
•
•
•
•

Meghann Meeusen (our former Associate Editor), who stayed on with the journal to
complete some important layout and visual design work.
Laura Skokan, Hilary Selznick, Thaddeus Stoklasa, Jessica Young (for assistant editor
work for the GWRJ).
In addition, members of the ENG 402 class acted as unpaid interns for the journal:
Sarah Warren-Riley, Brandi Wells, Matt Del Fiacco, Krista Roberts.
Research Consultants for the Longitudinal Asessment project: Katy Stein and Laura
Skokan

Activities for Fall 2014
New Instructor Orientation (see Appendix K for more information)
Training for New 101 Instructors: In Fall 2014 our New Instructor training for Ph.D. was well organized.
This training, in particular has been the focus of our attention since my arrival here at ISU in 2009. Thus, in
summer/fall 2014 we had a well-organized plan for how to contact new instructors, what materials to share
with them, and how to organize the orientation to make is a positive, productive experience for new
instructors. Jeff Reints took over for Elizabeth Williams as our 101 Coordinator in Fall 2014. Jeff did an
excellent job of working with Elizabeth to learn our program and review the materials that Elizabeth had
created in her three years in the program. However, Jeff has also been working to improve the program, and
has made great strides in organizing materials for orientation, and tweaking the orientation sessions to
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provide instructors with practice models that provide support and guidance but without overly restricting the
instructors from developing course plans that fit their own skills and abilities.
Training for New 101 Consultants: In Fall 2014 we implemented a completed new training for Writing
Program 101.10 Consultants. Overall, we felt the training was very successful. Our experiences with
students in Fall 2014 (following orientation) have, however, given us some ideas about how we might tweak
this program for Fall 2015. Evan Nave, the new 101.10 Consultant in Fall 2014, was really outstanding in
his work to mentor new consultants, and Joyce Walker (Director) and Evan created a range of new handouts
and materials for consultants to use in their training.
Evaluations for our New Instructor/Consultant Orientation: Our evaluations for Orientation this fall were
the best we’ve every received. We strongly feel that this success is primarily based on three reasons: (1) our
plan for ENG 101.10 Consultant Training was more organized and our plan for the course was very
successful; (2) our 101 instructor orientation was in its 3rd year of implementation. We have many of the
details worked out in successful ways, and we know what to expect; (3) our understanding of our program
goals, concepts, and pedagogies is stronger and more coherent than it has ever been – this helped us to
make things clear to instructors and answer their questions effectively.
Notes on the Post-Orientation Survey:
• 21 instructors responded, which was the entire orientation group
• We received feedback about improvements, but all suggestions were minor
• Both new 101 instructors and new 101.10 Consultants had positive experiences during orientation and felt
relatively well-prepared to being the semester.
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Fall Writing Summit (Professional Development Event – see Appendix I for program)
This event in Fall 2014 followed a record of successful events that has continued since our Spring 2012
Writing Summit. However, because responses to our spring 2014 Summit indicated both that instructors
wanted something new and different in terms of organization for the event, and that one key thing they felt
would improve their experience was to have more “interactivity” and participation.” As a result, we decided
to create more interactive design for our Fall 2014 Summit. Responses overall to the event were positive.
Details of the survey indicate that while instructors did indeed enjoy the more interactive discussion sessions
we provided, many also missed the more “conference-style” presentations from the previous summits. In
addition, our analysis of the evaluations indicated that two things impacted evaluations most strongly:
1. Participants who worked in discussion groups where another participant was extremely negative
were strongly impacted by the experience. In other words, several participants commented that
while they enjoyed the Summit and the opportunity for discussion, their ability to learn and share
was impacted negatively by instructors whose negative attitudes seemed to “overwhelm” the small
group discussions.
2. Our organization left a great deal of time (1 hour for each session) for open-ended discussions. One
of the primary criticisms we received was that these sessions were too long and conversations were
not successfully sustained over the entire time of the discussion, but that the first ½ hour of these
sessions were more productive.
Overall, evaluations (see Appendix J for summary of evaluations) were positive (although we felt there were
slightly more negative comments than for previous events). We had an excellent number of respondents
(48), and so we feel the evaluations and comments are representative of our instructor group. We are hoping
to address these concerns and suggestions by creating a hybrid structure (with both presentation and
discussion style sessions) for our Spring 2015 event, which will take place on Friday, January 9th.
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Other Professional Development and Resource Development Activities
•

•

	
  

Application for the CCC Certificate of Program Excellence Award
o We are pleased and proud to announce that our Writing Program has been selected as one of
the recipients of the CCCC Writing Program Certificate of Excellence. The application process
itself was quite demanding (our application is available here:
http://isuwriting.com/about/research-and-reports/). We are very honored to have been selected
by the committee. The letter we received is included with the report in Appendix A, for those
who might want to know more about the award. We'll be announced as a recipient at the
CCCC award ceremony at our National Conference in March, 2015, in Tampa, FL.
Ongoing Professional Development Series
o

Program Podcasts: Let’s Chat : In Fall 2014 we produced four additional podcasts:
§ Let’s CHAT Podcast Series Fall 2014: Installment 1, Episode 6. “Teaching Students to
be Writing Researchers” Thursday, September 25, 6:30 pm - 8:00 pm Instructors Ryan
Edel, Angela Sheets, and Laura Skokan. Host,Thaddeus Stoklasa, Producer Michelle
Wright, Sound Engineer, Kate Browne.
§ Let’s CHAT Podcast Series Fall 2014: Installment 2, Episode 7. “Integrating Grassroots
and Other Resources” Thursday, October 23rd, 6:30 - 8:00 pm Instructors Emily
Johnston, Irene Taylor, Jeff Rients. Host, Thaddeus Stoklasa. Producer Michelle Wright,
Sound Engineer, Kate Browne.
§ Let’s CHAT Podcast Series Fall 2014: Installment 3, Episode 8. "Teaching for Genre
Awareness for Transfer” Tuesday November 18, 5:30 pm - 7:00 pm Instructors
Cristina Sanchez-Martin and Michael Wollitz. Host Thaddeus Stoklasa, Producer
Michelle Wright, Sound Engineer, Kate Browne.
§ Let’s CHAT Podcast Series Fall 2014: Installment 4, Episode 9. “Assigning and Grading
Uptake Genres.” Thursday December 4, 2014 10:00 am -10:30 am/ 5:30-6:00 pm
Instructors Danielle Cochran, Jeff Rients, Daniel Hummels, and Deb Riggert-Kieffer.
Host Thaddeus Stoklasa and Producer Michelle Wright and Jeff Rients, Sound Engineer,
Kate Browne.
NOTE: These podcasts are open to the public, with a public Q&A. They are then
posted to our writing program website.

o

Student Podcast Series: (BEYOND 101, Pilot Episode) – Oct 30th from 5:30-6:30 Stevenson
Hall. ISU students Lauren Gill, and Ally Mohs, and Michael Farca. Producer and Host,
Michelle Wright, sound engineer, Kate Browne. The pilot student episode inspired us with a
great deal of enthusiasm about the future of this project and its potential as a way to both reach
our to our ISU community of students “beyond 101”, and also create resources that students in
ENG 101 and ENG 145 can use. In the pilot episode (available online
http://isuwriting.com/grassroots/podcasts/ ), students discussed frankly their work in ENG 101
and it’s potential value to them as writers (and especially as Writing Researchers beyond their
work in the course. Since the concepts of uptake and transfer are critical for our program,
beginning to trace how students use program concepts beyond the course is a key activity for
our program. In addition, these podcasts have the potential to help new ENG 101 students see
the value of the course early in the semester, when many students are still struggling with a
perception of the course as a “required class” or as “more writing like in high school.” We
have 3 more podcasts scheduled for spring 2015. In addition, Michelle Wright (Professional
Development Coordinator) put together a marketing campaign designed to encourage students
to volunteer to participate in podcasts in upcoming semester. We hope to turn over some of the
production of this podcast entirely to students eventually, so recruiting interested students at this
point is important for us. Michelle’s marketing campaign collected responses from 30 students
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o

o

o

o

o

	
  

who have already agreed to participate, and another 130 students who’ve indicated that we can
contact them about participation in the spring.
Tech Times: Kate Browne became the Technology Coordinator in the Fall of 2014, and she
continued to offer both Face-to-Face and small group tech workshops. She focused on Reggie
Net, both for instructors who needed help with particular issues, and for instructors still
struggling with basic skills for using the site instead of our former 250 folders.
Critical Inquiry Ambassador Program: In the fall of 2014 we continued the Critical Inquiry
Ambassador program. One of our goals was to present at the CTLT conference in January, 2015,
a goal we achieved. The presentation focused on the work we’ve done to create conceptual
bridges for students – helping them to see how information in one course connection to what
they are learning in the next, and how both connect to their understanding of research skills and
practices.
General Assessment & Mentoring Activities: Fall is a semester that encompasses a range of
activities that include visiting instructor’s classrooms and creating classroom ethnographies,
meeting one-on-one with instructors, group meetings for new instructors, reviewing course
plans. Although all writing program staff participate in these activities, Jeff Reints (ENG101)
Evan Nave (101.10) and Deb Riggert-Keiffer (ENG 145) are the WP team members with the
primary responsibility for these activities. In addition, we made the decision to reassign hours
for our 145 coordinator to assist the 101 and 101.10 coordinators with their work with the new
instructors. Adding these hours to the total available hours for mentoring and training means
that we can offer more extensive one-on-one help to specific new instructors who need
additional support to be successful in the first few weeks. This was a particularly good choice
for us in the Fall of 2014, because our 145 Coordinator, Deb Riggert-Keiffer, has a great deal of
experience with one-on-one mentoring and training.
Creating Example Course Plans and Syllabi: In Fall 2014 we worked on two projects designed
to increase the resources we can provide for instructors teaching ENG 101 and 145.
§ ENG 101 Sample Course Plan: While we fully intend to continue our current practice
of allowing (encouraging) instructors to create unique course plans for ENG 101 and
ENG 145 (while using our learning outcomes to create a coherent learning experience
across sections of the course), we also worked in fall 2014 to design a sample syllabus
for instructors that illustrates robust use of the resources that we’ve developed for the
course, including (1) research resources, (2) effective ways to use the Grassroots
Journal, (3) ½ mile project that focuses on community writing, (4) use of colloquium
videos in enhance understanding of the Grassroots articles. We have a current sample
course plan online now, but to have “official” sample course plan finished and online
in 2015.
§ ENG 145 Course Plans: This project is one that has been ongoing, because although
we’ve collected an extensive set of fully elaborated 101 course plans, we lack a similar
collection for 145 and 145.13. Additionally, we’ve begun work to create a “model”
course plan for our new ENG 145 instructors with the intention that this document
could have an outside audience of instructors interested in a genre theory approach. In
fall 2014 Deb Riggert-Keiffer put together a set of appropriate example course plans
and stored them in our ReggieNet Instructor space, so that we can offer instructors new
to the course these particularly excellent samples.
Resources for Working with Failing Students: in Fall 2014 we identified an area of our program
that has not received specific attention from us in past years. Although we have adequate
resources in place to help new instructors deal with problem students, the issue of students
whose attendance/participation/missed work is causing them to fail the course is one that (in the
past) we’ve tended to deal with on a case-by-case basis. However, we’ve come to feel we
could develop more explicit, robust resources that help instructors to work more effectively
(when possible) with these students. Two activities involved in this process included the
following:
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Problem-Solving Handouts: These handouts (still in draft form) will ultimately be useful
in helping instructors think through the steps they can take in order to work with
students whose attendance/missed work is a problem in the course.
§ Working with ISU Advisors: We’ve also begun to work with ISU advisors to develop a
more explicit way for us to collaborate with advisors to reach these students. In many
cases, the students’ failure in our 101 course could be considered a signal identifying
those students as at risk of more general failure as university students. While we can’t
keep students from failing ENG 101 if they don’t complete the work, we can work to
develop a more complete network of support for helping these students recover from
their first, failed experience to remain successfully at ISU.
ENG 402: In fall 2014 we continued our work with the ENG 402 class, keeping it in close
alignment with our overall goals for the Writing Program, while still making space for graduate
students and instructors who are not teaching in our program. The course focuses strongly on
theoretical and research-oriented texts that give participants a more rigorous background
necessary for teaching our genre studies/Activity theory pedagogy, while also offering activity
that help participants to consider their specific teaching practices. Elizabeth Hatmaker
continued to co-teach the course (with Joyce Walker, WP Director), offering her extensive
knowledge of teaching ENG 101 and ENG 145, as well as a “collegial” look at the process of
learning the new theories and pedagogies and applying them to the course. 24 (of 24) class
participants filled out the anonymous survey for the course, and the results of this evaluation
illustrate that the course is indeed fulfilling it’s goal of helping instructors to learn the theories
and research in the field that apply to our specific approach, to get a sense of the larger field of
writing studies research, and to apply that knowledge to the activities of teaching writing – both
in our Writing Program courses and in any courses where learning about writing plays a central
role. Evaluation responses to key questions include the following:
§

o

o
o
o

Overall Usefulness of the Course: Very Useful (11) Pretty Useful (7) Useful (3) Not
Always Useful (0) Not Very Useful (0) Not Useful (0)
Assessment of Joyce’s Performance: Excellent (18) Very Good (3) Acceptable (0) Less
than Acceptable (0) Poor (0)
Assessment of Elizabeth’s Performance: Excellent (13) Very Good (8) Acceptable (0)
Less than Acceptable (0) Poor (0)
NOTE: These results are even more positive than the results from the fall 2012
semester. In addition, participants offered excellent constructive criticism on several
activities and readings that will allow us to adjust a few aspects of the class for fall 2014
to make them even more effective.

Community Outreach

•

•

	
  

The ISU Undergraduate Writing Research Fellowship program. We continued to offer Fellowships in
2014. We increased our applicant pool, and selected two scholars, Vanessa Garcia and Kylie
Wojciechowski. The scholars began working with Writing Program Assistant Emily Johnston to create
research and to present it at our (Spring 2015) Writing Research Colloquium. Our scholars will receive a
stipend (500.00) and will also create an article for the Grassroots Writing Research Journal, to be
published in the Spring 2016 issue (6.2) of the journal. However, in Fall 2014 we also considered
possible revisions to this program, as we feel that this work with scholars (the practices they engage in
and the skills and knowledge they are learning) is not being disseminated adequately to our audiences
(students in 101 and 145). As a result, the program benefits the two scholars significantly, but seems not
to be generating some of the skills we hope to showcase, and does not have an adequate set of venues
for sharing what the scholars are learning. See Appendix R for more information.
Visor Center Collaboration: Since 2009 we’ve been doing basic work to connect the Writing Program
and the Visor Center. However, it continues to be a problematic issue, because the Visor Center does
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•

not have the resource to increase their support for ENG 101 students, and their workers often do not
have the specific training needed to work with students learning in the genre studies model. As a result,
we’ve decided to focus on our own efforts to organize and fund tutors who can work with students in
ENG 101. We are doing this through efforts to train M.A.-level graduate students to do this work, as
well as our plans for a Writing Program Mentors project (described below).
Community Writing and Community Writing Research for the Grassroots Journal: This ongoing effort
includes a range of activities designed to bring authors and “citizen writing researchers” from a range of
different areas (and literate activity systems) to share knowledge with our writing program in various
ways. In Fall 2014, these efforts included the following:
o Inviting Local Community Members to participate in our ½ Mile Project: In Fall 2014 this
included working with local Massage therapist and yoga instructor, Camille Easton from
Camille Marie Yoga, who visiting with an ENG 101 class in Fall 2014. For the first time in Fall
2014 semester, we were able to collect video from the project and create a website where other
ISU students and instructors can learn about how writing research can impact the daily lives of
writers. Website: http://isuwriting.com/grassroots/half-mile-writing-research/camille-easton/. An
interview with Camille will also be available in our Grassroots Writing Research Journal (To be
published in our spring 2016 6.2 issue).

The Grassroots Writing Research Journal
The Grassroots Journal has continued its evolution. We are very proud of the quality of the articles in the
journal and of our efforts to promote “citizen writing research,” both within our Writing Program, and to
readers and authors beyond our program. We promoted the journal actively at the Thomas R. Watson
conference in October 2014, and will continue to search out situations where we can recruit authors and
readers for journal beyond our program.
In Fall 2014 our work with the journal focused in several areas:
•
•

•

•

	
  

Refining our Guest Reviewer system (previous Grassroots authors volunteering to review incoming
submissions) and working on the training for these reviewers.
Helping instructors to think about how to use the journal effectively in their classrooms. We are very
pleased to see that our assessment work in Fall 2014 reveals that students whose instructors make
extensive use of the journal seem to be better able to see the connection between the journal
articles and their own work as writing researchers, than do students whose instructors only use the
journal intermittently (Fall assessment data will be available in our spring 2014 report). In
particular, our focus on the journal during our new instructor orientation seems to be helpful to
instructors, but our assessment data reveals that many experienced instructors are also finding ways
to use the journal successfully.
By the end of fall 2014 we had received a total of 27 new submissions (not including the 19
submissions that were part of the ENG 402 course). This is the largest number of new submissions
that we’ve received in a single semester – marking the first time that we need to shift our focus to
eliminating possible authors from our author pool. While the journal maintains it’s “no rejection”
policy, we’ve begun to work on a review process through which authors who submit work that is
markedly in need of significant revision will receive a review that offers tips and hints for revising,
but does not offer an in-depth set of suggestions for global revision. Thus, authors continue to be
encouraged to revise and resubmit, while we ensure that our resources are focused on those authors
most clearly interested in publishing with us.
We also worked to refine our training for new reviewers and editors, including “sample review”
sessions, where editors work together to review articles and better understand both the goals for the
journal and the process of helping authors focus their revision efforts effectively.
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Research Projects and Reports
•

•

•

•

•

	
  

Student Self Assessment Project:	
  Over the summer of 2014, the Writing Program, with the help of
illustrator Rachel Parish, developed a print booklet designed to introduce English 101 to incoming
freshman students. This twenty-five-page booklet guided students through the major concepts of the
class, including the concepts of genre and writing research. At the fall 2014 Writing Program
Summit, selected instructors of 101 and 101.10 received copies of the booklets to use in their
classrooms. These instructors had students complete a survey before and after the students
encountered the booklets in an attempt to measure any shifts in perception the students might have
because of the booklets. In order to make comparisons between students that did and did not use
the booklet, a separate control group of 101 instructors asked their students to complete the surveys
without looking at the booklets. Overall, the booklets seem to be useful in getting students to realize
how this course is different from their previous experiences with English courses and how the course
could be potentially useful to them in the future. Our report on this assessment (Appendix G) is
available for review (reports on our Assessment projects can be found in Appendices E,F, & G).
Longitudinal Assessment: In Fall 2014 we advanced our work on our Longitudinal Assessment
project by creating a database of students based on our Spring 2014 program-wide assessment of
ENG 101. Using the codes we developed for that assessment, we were able to create a potential
pool of students whose original assessments we have been given permission to use. We then
created a randomized sample of these students and created a contact database. Beginning in spring
2015, our consultants will contact students in the pool of participants, and schedule 1-hour long
interviews to which the students will be asked to bring writing from any activities they’ve
participated in since leaving ENG 101.
College of Business Instructor Survey: In fall 2014, we implemented the survey that we designed in
spring 2014, to gather information about the types of writing that instructors in COB classes assign.
We received limited responses to our original request, with 28 instructors responding to the Survey
Monkey site. The College of Business lists 154 instructors on their faculty page. While some of the
instructors listed may not be teaching a course this semester, this still represents a small percentage
(18%) of the possible participants. We sent a second email reminder, but did not receive many
additional responses. Of the 28 instructors responding, nine instructors attached assignment sheets
for the courses they teach. We have contacted all 28 respondents in an effort to gather more
assignments. Additionally, we’ve begun to read the assignment sheets provided by these instructors,
and plan to continue with this project next semester, contacting instructor individually in order to
increase our data collection. (see Appendix L for survey questions for this project).
General Education Writing Instructor Survey: We also worked with Jonathan Rosenthal (Provost’s
office) to create a survey that we can send out to faculty across campus (similar to the COB survey),
with the goal of creating a more complete picture of the types of writing that instructors assign. Our
goal is to use this data to shape the curriculum in our 101 and 145 courses, but also to help us
create bridges – illustrating for ISU faculty how the curriculum in ENG 101 and 145 can be used as
a foundation for students learning about the specific genres of text they would like their students to
research and produce.
Grassroots Literate Activity Database: Our work on this project proceeded successfully in fall 2014.
As part of our ENG 402 class, we asked new instructors to experiment with the literate activity
questions, and to conduct and participate in interviews. As a result we’ve come up with a more
solid set of questions, as well as a range of 4-5 different practices for conducting and discussing
interviews. Our goal for Spring 2015 is to get IRB approval for the study for Fall 2015, and begin to
collect interviews that can be shared in an online database.
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Internal Housekeeping and Organization Projects
•

•

•

•

•

•

	
  

Website Restructuring: We continued to work on our program website (in particular, we worked to
make sure that all of our activities are represented and accessible, as part of our application for the
CCC certificate of excellence. We also worked to develop a plan to move our website to our own
server space (rather than using server space from Wordpress). This will allow us to use more
features of the wordpress software, as well as to use the server for other kinds of data collection and
storage. Francesco Levato has been consulting with us on this project.
Website maintenance schedules: In Fall 2014, we also developed a structure that assigns different
pages on our website to the Coordinators who manage these projects. This will help us to make
sure the entire web is updated each semester.
Social Networking Efforts: We also developed a preliminary plan for each member of the Writing
Program staff to contribute to social networking efforts – to share information about events, create
resources, and just generally promote our writing program and our pedagogical innovations.
Event Reporting: We developed a database that allows us to create quick records of each major
event and activity offered by the writing program. Each member of the team has been trained to fill
out this survey-based form when they’ve completed an event – allowing us to create a record that is
easily accessible and searchable.
Program Files Organization: In Fall 2014 we also solidified our efforts to organize the way that we
produce and save our textual productions. We have a range of spaces where we create, share and
store files, and we’ve now developed a system that helps us to keep track of files more effectively.
o Drop Box Account: We use Dropbox for files that have been “finished” (although we may
save multiple versions of some files, the goal of our dropbox space is to allow us to save
only those files we need in order to keep our record keeping space clean and organized.
We also use it to store data files (excel spreadsheets etc.) that are complete (i.e, not ongoing
or “open” files).
o Google docs: We use google docs for writing that is “in-progress” and needs to be shared.
This includes planning for various events, and composing reports, handouts, marketing
materials etc. Any kind of file that is “in-progress” or needs to be added to in an ongoing
way is stored in our google docs account.
o ISU Writing ReggieNet site: This site (password protected for ISU instructors only) can be
used to share information with the entire program – but not with the general public. We
don’t put our own record-keeping files or in-progress documents on this site. Instead, it’s
designed as a place to put resources that are for our instructors only.
o Website: Resources that we want to showcase or share with groups beyond our own
Writing Program instructors, we showcase on our program website.
Issue Reporting: Although our program has been able to prevent (through early intervention and
interaction) most problematic situations involved our students and instructors, we realized (spring
2014) that we did not have a way of tracking many of these early-interventions, and thus could not
speak with specificity about the situations we deal with as administrators in the program. As a
result, we created a database that allows us to record interactions where the Director and Assistant
Director work with teachers and students to resolve problems. This survey-based report systems
allows us to track types of problems and record our problem-solving actions and solutions to the
problems.
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Ongoing Program Assessment: We plan to continue our assessment efforts by creating a pre/post survey
that can be administered to all ENG 101 and 145 students, but without a more robust assessment
practice (simply collecting data on students’ self-assessment of their own learning and perceptions of the
course). Our primary goal for Spring 2015 is to consolidate our previous semester’s efforts by producing
a “restrospective” document that reflects on what we’re discovering about student learning in our
program thus far, as well and producing several articles for publication using this data.
ISU Student Longitudinal Assessment: We plan to conduct up to 50 student interviews during spring
2015, establishing a group of students that we’ll then follow and re-interview in future semesters.
COB Writing Studies Research: We plan to use the data we collect from our survey of COB faculty to
serve as the foundation for a re-assessment of our ENG 145.13 curriculum, which will take place in Fall
2015, in coordination with ENG 145 instructors.
Writing Program Podcast Series: We plan to complete at least 3 new podcasts in our Let’s CHAT series,
as well as three podcasts in our new student-oriented “Beyond 101” series.
Grassroots issues (6.2 and 7.1): We have this process fairly structured at this point. We’ll be following
our established practices for the publication these issues. Two issues we’ll need to deal with include
how to handle the increased number of submissions we’re receiving, and whether or not we’ll need to
develop an online space for publishing finished articles that we don’t have room for in our print journal
issues.
Research Resources (in Collaboration with the Milner Library): We’re excited to follow up on our
preliminary plan to create research resources for instructors and students – capturing and recording the
fascinating research practices our instructors and students engage in, and making the work of the Milner
Librarians more accessible to instructors in different sections of the course (see appendix H for more
information on this project).	
  
Experimental Teaching Group – Bridging Knowledge from K-12 to College: This project will be led by
our ENG 145 Coordinator, Deb Riggert Keiffer. Interested instructors will collaborate to develop plans
to help K-12 instructors (particularly at schools that potentially send students to ISU) better understand
how genre theory and CHAT can work as part of writing pedagogy at the K-12 level. In fall 2014 we
realized that we had a growing group of instructors interested in this issue. This project serves multiple
purposes, including (1) Helping our graduate students work on a project that will connect to their own
research, and offer them publication/presentation venues to present their work, (2) help us to establish
connections that we can use for future collaboration with K-12 instructors, (3) help K-12 instructors as
they work to implement aspects of new standards that require a wider range of writing genres for
students, (4) help to promote our program and share or pedagogical innovations and goals.
Diversity Recruitment: We’ve been working on this project (which is being developed by our
Department’s Undergraduate Director, Katherine Ellison). The overall goals for this one-day department
event are to recruit and consider how to fully support a more diverse student population in our English
studies majors. Our goals for the event include several activities:
o Creating a workshop for students to develop their Admissions essay: This will be part of the
day’s event, and will be managed by our Writing program staff and instructors.
o The Writing Program Mentors: This project will allow us to recruit a diverse groups of new
English majors to be part of an ongoing program designed to help ENG 101 students. Students
can apply to be “Program Mentors.” As they enter ISU in the fall of 2016. These students (we
hope to recruit as many at 20-25 students) will take English 101 (a special section of the course)
in the fall semester of their first year. In the second semester, they will work in the Writing
Program’s satellite Writing Center to provide mentoring to students taking English 101 in the
spring semester. This project will be part of our ongoing plan to increase peer-mentoring
opportunities related to English 101/101.10.
o Grant Writing Opportunity for Diversity Recruitment: We plan to apply for both CCC and
WPA research grants to help support this project.
Community Writing for the Grassroots Journal: This ongoing effort will include several activities:
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Promoting the Grassroots Journal: we hope to identify several conferences (including the CCC
conference in Tampa in March 2014) where we can promote the journal and recruit both
authors and audiences.
o Interviews with ½ Mile Speaker: We’ll continue our plan to conduct interviews with our ½
Mile guests (Fall guest was Camille Easton, a local yoga instructor) and include these interviews
in our Grassroots Writing Research Journal.
o ½ Mile project for spring 2015: we have a speaker lined up for spring 2015. Jenn Rients has
been employed with Children’s Home + Aid (formerly The Children’s Foundation) in
Bloomington for 16 years.
Writing Program Speaker Series: As part of our January Writing Summit, we’ll be asking instructors to
choose either Kathy Yancey or Elizabeth Wardle as guest speakers for fall 2015.
Grassroots Writing Research Colloquium: This event is scheduled spring 2015, and will include our
two Writing Research Fellows, as well as other published authors (2 additional speakers).
ENG 101.10 Revisions and Improvements: For the first time since my arrival here in 2009, we are
expecting to retain most of the features of our ENG 101.10 course. This is enormously exciting for us
and represents the collective efforts of many instructors, consultants, students, and Writing Program staff
over this 6 year period. In spring 2015, we’ll focus on tweaking the course – especially in how a
“requirements and rewards” system can help encourage students to make use of the resources we offer.
Orientation Planning for Fall 2015: In spring 2015 we hope to completely finish our revisions to our
orientation training. Both Jeff Reints and Evan Nave will create materials that can be sent to new
instructors and consultants by June 1st, 2015.
www.isuwriting.com Resources: As we complete our revisions to our website, we’ll be discussing what
additional resources we feel are needed on our program site.
o

•
•
•

•

•

	
  

	
  

	
  

28	
  

Section	
  V:	
  Overall	
  Program	
  Goals	
  for	
  2015	
  
Goals	
  for	
  2015	
  Program	
  Development	
  
The following list includes the primary program goals we’ve set for 2014. There are several new projects,
but most of our plans involve sustaining and enhancing the projects we’ve already set up.
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Develop a specific set of “study-on-you-own” training materials that new 101 instructors can work
through before orientation starts.
Finalize our model for ENG 101.10 and then develop an appropriate way to assess the program in
Fall 2015.
Develop additional resources for our 101.10 Consultant Training.
Continue our work with the Diversity recruitment/ Writing Program Mentors project.
Use our assessment data to create both an “overview and planning” document for our program, and
several publications based on this data.
Develop a robust K-12 instructor outreach program using program instructors who are participating
in our spring 2015 experimental teaching group.
Continue work on our Longitudinal Assessment project (gather and analyze data)
Continue our work for our Visiting speaker series and colloquium for 2015.
Restructuring the Grassroots Writing Research Fellowship to make it more of an internship for the
journal and an effective way to disseminate information about research practices (see Appendix R).
Develop a collaboration between our 101.10 course and consultant training and the support for
student athletes at ISU – extend this to the Visor Center if possible.
Revise our Program Learning Outcomes for both 101 and 145 series courses, and create an
accompanying Instructor’s Guide for teaching the Outcomes.
Create a more complete record of all of our various resources (connecting them to our Learning
Outcomes) and identify areas where we need additional resources.
Create a Professional Development plan that better addresses the needs of our experienced
instructors.
Get IRB approval for our Grassroots Literate Activity Database project so that it can be a part of ENG
402 next fall, and also that it can be used in 101 classes in the future.
Revamp our Mini-Grants project to bring it more in line with our other Grassroots Writing Research
Events
Revisions to Instructors’ Guide to reflect our new Learning Outcomes
Prepare the program for the Director’s Sabbatical, upcoming in Spring 2016.
Organize a new assessment project for Fall 2015 – using the self-assessment survey or related to our
new Learning Outcomes – we try to do some kind of ongoing assessment each year.
Apply for CWPA and CCC grants (spring and fall, respectively)
Continue to make progress on the Critical Inquiry Ambassador project
Complete website update and revision
Continue to produce and improve our two podcast series
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